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UN Sustainable Development Solutions Network 
The UN Sustainable Development Solutions Network (SDSN) was set up in 2012 under the auspices 
of the UN Secretary-General. SDSN mobilizes global scientific and technological expertise to promote 
practical solutions for sustainable development, including the implementation of the Sustainable 
Development Goals (SDGs) and the Paris Climate Agreement. SDSN works closely with United Nations 
agencies, multilateral financing institutions, the private sector, and civil society. 

Global Schools Program
The Global Schools Program is an initiative of the SDSN working in support of UNESCO’s Global 
Action Program on Education for Sustainable Development (ESD). Through research and advocacy, 
Global Schools develops the tools, resources, and programs to support schools and educators around 
the globe. The vision of the program is to create a world where every primary and secondary school 
student is being equipped with the knowledge, values, and skills necessary for effectively responding 
to the greatest challenges of this century and shaping a sustainable and prosperous world for all.
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Background 

One of the biggest challenges of implementing ESD and Global Citizenship Education around the world 
has been the process of localization. Every education system around the world is different - in terms 
of standards, laws, priorities, content and curriculum, delivery model, and degree of flexibility. As such, 
localizing a universal and global concept like ESD can often be challenging. Localizing ESD curriculum 
requires knowledge, decision-making, and examinations of local cultures. More specifically, to create 
ESD lesson plans, educational communities need to identify locally relevant issues, perspectives, skills, 
values, and behaviors central to sustainable development in each of its components: environment, econ-
omy, and society. 

Another significant point is that, much of the ESD curriculum used in classrooms around the world is not 
being evaluated, especially in the long run. To put it another way, it is unclear if ESD is affecting student 
behaviors, attitudes, skills, and so on. Furthermore, ESD (i.e. Target 4.7) is currently not being compre-
hensively measured in K-12 education, especially in developing countries. 

To address the above mentioned challenges, the Global Schools Program ran a pilot in three countries: 
Morocco, Ghana, and Turkey. In each country, Global Schools partnered with eminent research teams and 
advocacy institutions (country teams) with expertise and practice in education. The pilot centered on two 
core objectives: (1) Localizing the core ESD competencies, as defined by UNESCO, in the pilot country; 
and (2) Documenting the localization process in each pilot country and developing a localization toolkit 
that other Ministries of Education can use to localize ESD in their respective countries. 

The project was implemented over an 18 month period across 6 separate phases, which included an anal-
ysis of educational policies and laws; a comprehensive K-12 curriculum audit; the creation of a national 
committee comprised of the key education stakeholders; adaptation and creation of lesson plans and 
contents; and finally an evaluation of the lesson plans in classrooms using a range of research methods 
and technique. The instructions for each phase were provided by Global Schools, with Country Teams 
given the opportunity to adapt their approaches based on local circumstances and priorities. Therefore, 
the views, data, and analysis outlined in this report belong solely to the authors and their respective team 
of contributors.
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HOST ORGANIZATIONS
Hassan II International Center for Environmental Training
The inauguration of the Hassan II International Center for Environmental Training in June 2019 in 
Bouknadel under the effective Presidency of Her Royal Highness Princess Lalla Hasnaa, constitutes 
a major challenge for the development of several new projects and scalable actions aimed at all audi-
ences.

Conceived and designed as a bridge between environmental education and society, the Hassan II In-
ternational Center for Environmental Training constitutes the academic arm and the first cornerstone 
of the strategy of the Mohammed VI Foundation for the Protection of the Environment which aims, 
among other things, to raise the awareness of its target audiences (public and private sector, civil 
society, and citizens) through educational and training actions.

Mohammed VI Foundation for the Protection of the Environment
The Mohammed VI Foundation for the Protection of the Environment was created in June 2001 by 
His Majesty King Mohammed VI with the vision of promoting environmental protection and improving 
the living environment.

Under the effective chairmanship of Her Royal Highness Princess Lalla Hasnaa, the Foundation’s 
mission is to raise awareness and to educate citizens about the environment and sustainable devel-
opment through action on the ground and through pilot and demonstration projects while aligning 
with the global objectives set by the United Nations, adapted locally for Morocco, in particular through 
the adoption of an environmental charter and the development of a legislative framework for sus-
tainable development. Having developed a unique approach, based on co-construction, synergy and 
action with its national and international partners, the Foundation has been able to mobilize around 
its projects: teachers, young students, associations, local authorities, administrations, public and 
private sector organizations, and companies, by stimulating a dynamic of exchange, coordination, and 
sharing of experiences between all strata of society.

To consolidate its action, the Foundation also cooperates with various international organizations and 
is involved in numerous international coalitions as an actor for change and emulation at the national 
and African level.
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Executive Summary
United Nations General Assembly Resolution A/RES/70/1 passed on October 21st, 2015, establishes the 
17 Sustainable Development Goals (SDGs) of the United Nations.  As envisioned, the documents set a 
15-year time frame (2015-2030) to actualize the goals.  Morocco supported the adoption and implementa-
tion of the Sustainable Development Goals (SDGs) since their inception in 2015, replacing the Millennium 
Development Goals; the country noted that the SDGs overlapped the National Initiative for Human Devel-
opment and represented a logical continuity of the Millennium Challenge Goals (Mohammed VI, 2015).  

Morocco was aware of the threats posed by the environment to its economy, environment, and society.  As 
a result, it began a dialogue with its population concerning sustainable development more than ten years 
ago.  The King’s throne day speech of July 30th, 2009, called for a National Charter for the Environment 
and Sustainable Development to be developed by a committee of experts with public input.  The Charter 
was released online on September 14th, 2012.  It represents a value-driven statement of the same princi-
ples that underlie the SDGs, with the placement of citizens’ duties towards the environment and right to 
environmental well-being and development. This Charter explicitly refers to the concept and principle of 
partnership within the framework of sustainable development, released ahead of the SDGs. 

The Sustainable Development Goals are in line with the spirit and text of the Constitution of the Kingdom 
of Morocco, adopted in 2011.  Article 31 is directly pertinent to the SDGs, and it lists rights that the state 
is to provide, given resources and circumstances.  Title XI of the constitution establishes an Economic, 
Social, and Environmental Council as an advisory body to the rest of the government, concerning issues 
related to sustainable development.  

This commitment to the Sustainable development Goals is also reflected within the country’s commitment 
to Global Citizenship Education (GCE/GCED).  The country has long emphasized the idea of community 
among its students, and in 2003, the Ministry of Education added a citizenship element to the overall 
curriculum.  Citizenship education is taught between Grades 4 and 9 and includes themes such as rights 
and duties, the government, democracy, corruption, human rights, justice, and peace (Elarbi Imad, 2017).   

Reflecting on the Sustainable Development Goals in the curriculum has proven to be challenging.  The 
Ministry of National Education has a Coordinating National Committee for implementing the SDG. 
However, it has faced difficulties in coordinating work and in being able to embed itself within the Minis-
try due to its lack of a formal institutional mandate.  The diverse divisions of SDG 4 themselves led to 
difficulties in coordinating with other government bodies (Court of Accounts, 2019, p. 30-33).   This study 
aims to help fill the gap and evaluate the Moroccan curriculum in terms of GCED, Sustainable Develop-
ment, and 21st-century skills.

This report argues that the Moroccan education curriculum does include material and language that 
further the country’s Global Citizenship Education, 21st-century skills, and Sustainable Development 
commitments.  It does so by a thorough survey of the materials in the Moroccan curriculum in terms of 
textbooks (Primary, Middle, and High School) support materials, overall educational policies, and laws. 
This study builds on the work of UNESCO concerning Global Citizenship Education and Educating for 
Sustainable Education.  Morocco was one of the countries studied in a macro-study of policies and 
curricula (UNESCO, 2019a).  It provides an SDG by SDG accounting for the inclusion of the SDGs in the 
educational experience of Moroccan children through the examination of course and curricular content 
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such as books and other materials.  

Our research team mapped the presence of Global Citizenship Education, Sustainable Development, and 
21st-Century Skills within Moroccan educational policy documents and the Moroccan school curriculum 
across primary, middle, and high school. The aims were to map the three concepts, evaluate their location 
within national educational priorities, evaluate the relationship of subject matter with these three goals and 
map the 17 Sustainable Development Goals (SDGs) against the Moroccan curriculum in primary, middle, 
and high school. The purpose at the end was to prepare a detailed report.  The mapping was quantitative, 
and the policy analysis was textual. This report uses textual analysis to map these three concepts and 
the presence or absence of the 17 SDGs within the Moroccan educational sphere by studying policies 
and school texts.  The report shows that all three concepts and the 17 SDGs are present in the Moroccan 
educational system at different levels. There is a difference of variation in the discipline area. However, 
more work is needed to assess learning and the internalization of Global Citizenship Education, Sustain-
able Development, and 21st-century skills on the part of students and teachers.

The research team designed a sample of courses to fill the gaps discovered in the Moroccan curriculum. 
The design was based on critical thinking on complementing what was missing and supplementing the 
existing curriculum. After sessions, the scientific team agreed on the sample of courses to administer 
after they were reengineered. Courses were administered in two different regions in Morocco (Rabat-
Salé-Kénitra and Fès-Meknès) in primary, middle, and high school. The results of the analysis explained 
in detail in this report were encouraging.

Twelve developed courses were tested via surveys in primary, middle, and high school. The results revealed 
a significant difference in the outcome of the lessons developed by the Moroccan team when adminis-
tered to students. Evidence-based results showed that the content, methodology, pedagogy, and partic-
ipation of students increased significantly. Students feel at ease to communicate with their friends and 
families and debate issues related to SDGs.



12  Challenges and Opportunities of Curriculum Localization: Morocco Report

Phase 2: Situation Analysis

Phase 1: The Country Team Rebuild
In order to ensure the successful implementation 
of the pilot throughout its various phases and in a 
timely and efficient manner, the host organization 
represented by the Mohammed VI Foundation for 
Environmental Protection, as well as its academic 
entity the Hassan II International Center for Envi-
ronmental Training, have set up the country team. 
The country team is the body responsible for the 
pilot’s daily operations.

• Foundation Mohammed VI for Environmental 
Education

• Hassan II International Center for Environ-
mental Training 

• Ministry of National Education, Vocational 
Training, Higher Education & Scientific 
Research

• University Al Akhawayn Ifrane
• Higher National School of Mineral Industry 

Rabat

Methedology
This study uses the definition of GCED as defined 
by UNESCO in 2015. GCED is a “framing paradigm 
which encapsulates how education can develop 
the knowledge, skills, values, and attitudes learn-
ers need for securing a world that is more just, 
peaceful, tolerant and sustainable” (UNESCO, 
2015, p. 9). SDGs 1, 5, and 10 to 16 are directly 
relevant to GCED and can be used to measure 
its presence in the Moroccan school experience. 
SDG 17 is unique in including direct references to 
Global Citizenship. References to the SDGs can 
be used to measure the presence of Global Citi-
zenship in Moroccan school materials.

The study uses the UNESCO definition of Educa-
tion for Sustainable Development, which is oper-
ationalized as “sustainable development” for 
our purposes. ESD “empowers learners to make 
informed decisions and responsible actions for 
environmental integrity, economic viability, and a 
just society, for present and future generations, 
while respecting cultural diversity. It is about 
lifelong learning and is an integral part of quality 
education. ESD is holistic and transformational 
education which addresses learning content and 
outcomes, pedagogy, and the learning environ-
ment. It achieves its purpose by transforming 
society” (UNESCO, 2019b).  

To define 21st-century skills, the research team 
identified three different families of skills: foun-
dational literacies, competencies, and character 
qualities, which are further divided into 16 areas 
ranging from literacy to social and cultural aware-
ness. 
These 16 areas are united by the overarching 
theme of lifelong learning (World Economic 
Forum, 2015, p. 3, 23). 
Specifically, SDGs 4, 8, and 9 (Quality Educa-
tion; Decent Work and Economic Growth; Indus-
try, Innovation, and Infrastructure) can be used 
to measure the presence of 21st-century skills 
because these SDGs include elements of lifelong 
learning. SDG 8 includes issues related to the 
workplace, and SDG 9 includes elements linked to 
industrial development.

This study uses text-based sources; in particular, 
it uses four Moroccan policy and legal documents 
and books used in K-12 Moroccan education as a 
basis of analysis, particularly to discern the over-
all orientation of the Moroccan educational curric-
ula regarding GCED, ESD, and 21st-century skills. 
These four documents are: 

(i)The MoE Charter, Morocco’s fundamental 
education policy framework 1999;

The team is composed of:
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(ii) The Strategic Vision of Higher Council for 
Education, Training and Scientific Research: 
For a School of Equity, Quality and Promo-
tion: A Strategic Vision (SV) of Reform 
2015-2030;

(iii) The Framework Law (Lois Cadre) 51.17 
relative to the Strategic Vision of Higher 
Council for Education, Training, and Scien-
tific Research: For a School of Equity, Qual-
ity and Promotion: A Strategic Vision (SV) 
of Reform 2015-2030; and 

(iv) Legislative outcome of the House of Coun-
cilors 2017-2018. 

The team added an additional layer of analysis 
by examining 300 books within the Moroccan 
K-12 educational grades to gain greater perspec-

tive and detail. This additional layer of analysis 
is essential to provide a higher level of resolution 
than earlier work and account for what already 
exists in the curriculum. 

The research team covered the whole of Moroc-
can pupil and educational texts. A patterned was 
observed that some subjects are covered more 
than the others given the nature of the subject-
area themes and their relation to the 17 SDGs. 
The most significant disciplines covered were 
Geography, Earth Science, Languages, and other 
disciplines with little link to the SDGs like math-
ematics. For example, 37 out of the 300 books 
concern Arabic, which reflect the importance of 
the language in Moroccan national priorities.

TABLE 1: Books Analyzed by Level and by Discipline

Partners involved in this research:
In Morocco, the Global Schools (GS) project is a 
joint effort of the:

• Mohammed VI Foundation for Environmen-
tal Protection 

• The Hassan II International Center for Envi-
ronmental Training 

• Ministry of National Education, Vocational 
Training, Higher Education and Scientific 
Research.

• Al Akhawayn University in Ifrane (AUI)

• The National School of Mines of Rabat 
(ENSMR) 

A number of meetings were held at the Hassan 
II International Center for Environmental Train-
ing for the kick off and a follow up to develop the 
methodology and the lay out of the project and its 
phases. The team selected two regions to serve 
as a study (Rabat-Salé-Kénitra for primary school) 
and (Fez-Meknes for Middle and High school). A 
three-day mapping exercise was held in the two 
regions where the data was generated using the 



14  Challenges and Opportunities of Curriculum Localization: Morocco Report

worksheets and guidance provided in official 
documents communicated to us by the secre-
tariat of the Sustainable Development Solutions 
Network (SDSN), with the participation of all the 
teams and partners.

Process for the Situation Analysis 
A: Policy analysis
The four documents were reviewed and decon-
structed for content by a team of professors at Al 
Akhawayn University to see whether they reflect 
the SDGs in terms of their content and language 
or not. In general, the team found many similari-
ties in the tone and goals of the SDGs with preex-
isting Moroccan policy documents. 

Process for Situation Analysis 
B: curriculum analysis 
Given that Morocco uses a single national 
curriculum, it was possible to use teachers and 
educational inspectors from various parts of 
the country.  Having a research team from more 
than one region (region 1: Rabat-Sale- Kénitra 
for primary school & region 2: Fez-Meknes for 
Middle and High school) helped diversify perspec-
tives and led to a more accurate analysis than 
relying on one team from a single location. The 
curriculum was further divided by grade, with K-6 
(Primary Education) being analyzed by a team 
based in the Rabat-Sale-Kenitra region, composed 
of 17 teachers and educational inspectors. The 
books for grades 7-12 (Middle School and High 
School) were analyzed by 17 teachers and educa-
tional inspectors from the Fes-Meknes region. 
The teams used the worksheets provided for 
this project and reached consensus when they 
disagreed. The coordinator for the Rabat-Sale-
Kenitra group was Ms. Meryem Khodari of the 
Hassan II International Center for Environmen-
tal Training, and Dr. Abdelkrim Marzouk was the 
coordinator of the Fes-Meknes group. A kickoff 
meeting was held in Rabat, attended by all the 
local partners. A sample mapping exercise was 
conducted, and the teachers and inspectors were 
trained in the method. It was followed up by the 
three-day February 20th, 2020 exercise.  

Policy Analysis
The 2030 Agenda for the SDGs aims to elimi-
nate poverty, fight economic inequality, demo-
cratic governance and peace building, and tackle 
climate change over the years to come. Although 
the scope of the agenda is wide and the goals 
and targets reflect the inter-linkages between the 
different pillars of development, the fourth goal 
of the SDGs, high quality inclusive and equitable 
education, seems to be the key pillar as it is linked 
directly with all the other 16 goals.

Global Citizenship Education (GCED) is central to 
UNESCO’s vision for education in the 21st century 
(UNESCO, 2015a) and a key component for the 
SDGs and the 2030 Education agenda, which 
Morocco has agreed to. 

The main purpose of this part of the analysis 
(policy analysis of four documents) was to review 
key policy and legal documents, looking for 
mentions and references to key 2030 Education 
concepts and competencies. The purpose is to 
identify avenues for integrating and strengthening 
these concepts through Moroccan educational 
formal curricula. We will proceed with the analysis 
of each of the four documents:

1. The MoE Charter, Morocco’s fundamen-
tal education policy framework 1999
The MoE charter was analyzed for elements 
that reflect the SDGs. According to the National 
Charter, Morocco’s fundamental education policy 
framework (1999), the Moroccan Government 
recognizes sustainable development as a priority 
for Morocco:

“In all educational and training facilities, 
the principles and rights authorized for 
children, women and people in general are 
respected, as stipulated in international 
treaties, agreements and covenants rati-
fied by the Kingdom of Morocco. Appropri-
ate educational programs and classes are 
devoted to advertise them, practicing and 
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respecting them” (Page 8) .

Identity and social cohesion
The Sustainable Development Goals include 
the strategic objectives of global citizenship 
and human rights. In contrast to a civics educa-
tion approach, the National Charter focuses on 
the national authentic identity and modernity in 
harmony and complementarity which reinforce 
the national identity: 

“The positive reconciliation between 
loyalty to authenticity and the constant 
aspiration of modernity, and making 
Moroccan society interact with the 
components of its identity in harmony and 
complementarity, and in opening up to 
modern human civilization and its mecha-
nisms and systems that preserve human 
rights and support dignity” (Page 7) . 

SDG 4: Generalizing and promoting quality 
education
The Charter ensures inclusive and equitable 
quality education and promotes lifelong learning 
opportunities for all:

“The reform of the education and training 
system starts from making the learner 
in general and the child in particular, the 
center of attention, thinking and action 
during the formative educational process. 
By providing conditions and opening 
the way for Moroccan children to culti-
vate their competencies and to be open-
minded, qualified and able to learn for life.” 
(Page 7).

SDG 5: Gender equality
Following the Moroccan Constitution, the Char-
ter achieves the principle of gender equality and 
provides male and female equal opportunities in 
education:

‘’The education and training system 
work to achieve the principle of equality 
between citizens and equal opportuni-
ties for them, and the right of everyone 
to education, whether female or male, 
whether in the countryside or in the city, 

according to what is guaranteed by the 
Kingdom’s constitution” (Page 8).

The Charter also commits to uphold objectivity 
and fairness in assessment and exams for all: 

“Commitment to objectivity and fairness in 
calendars and exams, and equal treatment 
of all” (Page 10).

The Charter promotes policies that encourage 
opportunities to acquire values, knowledge, skills, 
and continuing education. The purpose is to 
provide the community with qualified personnel 
who contribute to the growth of the nation at all 
levels: 

“Giving individuals the opportunity to 
acquire the values, knowledge and skills 
that qualify them to integrate into working 
life, the opportunity to continue learning, 
whenever they fulfill the required condi-
tions and competencies, and the oppor-
tunity to show genius when their training 
qualify them; and providing the commu-
nity with qualified personnel to contribute 
to the development of their nation at all 
levels” (Page 7).

21st century skills 
The research team also found a direct link 
between GCED and the National Goals for 
Morocco. The National Charter for Education and 
Training prioritizes sustainable development as 
a national goal. Chapter Four of the Constitution 
recognizes human rights and fundamental free-
doms, human dignity, inclusiveness, and non-dis-
crimination as fundamental national values and 
principles of governance. 

2. The Strategic Vision of Higher Council 
for Education, Training and Scientific 
Research: For a School of Equity, Quality 
and Promotion: A Strategic Vision (SV) of 
Reform 2015-2030.  
This report was found to reinforce the outcomes 
of national and international reports (UNDP, 
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PIRLS, PNEA, and EGRA) on literacy instruc-
tion in Morocco. All pointed out that despite the 
efforts invested in developing the school, “The 
impact on school quality is still limited in terms of 
learners’ achievements, teaching practices and 
educational facilities” (Strategic Vision of Higher 
Council for Education, Page 5). The poor perfor-
mance of schools in Morocco today has brought 
the subject of accountability in the school learn-
ing environment to the forefront of discussions 
with various stakeholders in Morocco. Morocco 
has confronted the lack of school performance by 
recommending strategic objectives to establish a 
new School set on three major pillars, P. 5: 

• “Equity and equality of opportunities, 
• education quality for all, and 
• promotion of individuals and society” (Stra-

tegic Vision of Higher Council for Education 
Page 5) 

For this reason, the Strategic Vision aims to 
strengthen achievements, suggest solutions to 
unsolved, cross-cutting issues, and carry out 
necessary changes by: 

• “Developing a good citizen; 
• Responding to the requirements of the soci-

ety project adopted by the nation, seeking 
democracy and development;

• Contributing to the integration of Morocco 
in the knowledge economy and society and 
strengthening its position among the emerg-
ing countries; 

• Promoting the transition from a knowl-
edge consuming society to a society that 
produces knowledge and disseminates it 
through the good mastery of digital technol-
ogies and through the development of scien-
tific research and the culture of innovation 
and excellence.” (Strategic Vision of Higher 
Council for Education, Page 6). 

Reforming the educational system, training, and 
scientific research is not a matter that is restrict-
ed to the MoE, but it is a responsibility should be 
shared between several stakeholders: the State, 

the family, civil society bodies, economic and 
social actors, and other actors in the fields of 
culture, information and communication (Frame-
work Law, P. 8, article 6).

In the following section, we present the areas of 
the Strategic Vision (SV) that we see linked to 
SDGs.

Identity
Fostering the national identity and promoting 
national cohesion is a key pillar in the Moroccan 
educational system. 

SDG 4: Generalizing and promoting quality 
education
The SV seeks to ensure an “inclusive and unified 
education for all Moroccan children, without any 
discrimination and continuing efforts to provide 
a place for every child of school age, especially 
during compulsory education for all children 
between 4 and 15”; it also “ensure[s] the right 
to education and training for the disabled or for 
people in specific situations / specific needs”. 
The purpose is “to ensure sustainable education 
and fight against school interruptions, dropout 
and failures” and “prepare the necessary, skilled, 
human resources for education, training and 
management”. More specifically, the SV recom-
mends to:

• “Provide school buildings with qualified 
human resources, required didactical mate-
rials and equipment and strong pedagogical 
and social support”;

• “Provide young people who have left school 
or who have never been to school with the 
possibility to learn and overcome illiteracy”; 
and 

• “Organize intensive non-formal education 
programs with the aim of allowing non- 
schooled children and/or those of schooling 
age re-access education” (Strategic Vision 
of Higher Council for Education, page 8). 

To reach these goals, it is important to: “Consol-
idate government functions considering the 
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organization, the control, the regulation, and the 
evaluation aspects in a sense to better ensure 
quality in training, training accreditation and 
degree equivalence.” It is also crucial to “encour-
age the private sector to better contribute to 
achieving the objectives of non-formal educa-
tion and programs that fight illiteracy while also 
reinforcing its involvement in social solidarity, 
especially at the level of education and training 
of families, children with disabilities and those 
in special situations” (Strategic Vision of Higher 
Council for Education, Page 9).

SDG 5: Gender equality
To achieve gender equality and empower all 
women and girls, Morocco has made great prog-
ress by reinforcing girls’ schooling and facilitat-
ing opportunities for women’s integration in the 
job market. The SV “encourages the schooling 
of girls through formal education and mobilizing 
the school environment or via non-formal educa-
tion by consolidating ‘the school of the second 
chance.’ ” (Strategic Vision of Higher Council for 
Education, page 9).

SDG 8: Decent work and economic growth
To promote inclusive and sustainable economic 
growth, full and productive employment and 
decent work, the SV ensures the sustainability of 
learning and enhances the level of training and 
certification by “broadening the offer of voca-
tional training by increasing its enrollment capac-
ity and extending/strengthening its services to 
rural and remote areas”; “creating career paths 
that start from the ‘middle school’ (intermediate 
stage) and lead to vocational high school degrees 
and, finally renewing and diversifying training to 
regularly cope with development of professional 
activities”; and “Articulating in a better way the 
complementarity between theoretical and prac-
tical training by fostering, in particular, alternate 
training, in partnership with the economic stake-
holders”. 

SDG 10: reduced inequalities
The SV encourages the creation of opportuni-
ties for everyone and gives the chance to all. It 

encourages the evaluation of schools in the rural 
areas in order to send development aid where it 
is most needed in order to help them develop and 
upgrade their performance. To reduce inequal-
ities, the SV support partnership between MoE 
and the communes by helping those schools 
with services such as school transport, nutri-
tion, hygiene, cultural and athletic activities, and 
educational intervention. The SV also encour-
ages (page 17) the young graduates to establish 
micro-enterprises. Regarding vocational train-
ing, the SV “strengthens the bridges between the 
vocational training and the economic network, 
and between vocational training and university, 
by providing new and diverse trainings corre-
sponding to the integration of the graduates in the 
job market”. It also “promotes vocational train-
ing regionally, in rural areas and remote areas, 
and expands training across mobility units with 
its regular development”. The SV recommends 
that “businesses, associations and professional 
groups provide vocational training within their 
institutions”. It also incites the “creation of a voca-
tional education pathway that starts from lower 
secondary, enabling learners to direct towards a 
vocational training at the secondary, culminating 
in a professional baccalaureate”. All these recom-
mendations also concern students and people 
with special needs for their socio-economic inte-
gration.

3. The Framework Law (Lois Cadre) 51.17 
relative to the Strategic Vision of Higher 
Council for Education, Training and Sci-
entific Research: For a School of Equity, 
Quality and Promotion: A Strategic Vision 
(SV) of Reform 2015-2030.  

Whether the right to schooling is recognized 
directly by the constitution or whether it can be 
derived from other human rights recognized by 
the constitution, it is useful to adopt a framework 
law to reinforce the SV implementation at the 
administrative, judicial, and financial levels. The 
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framework-law becomes then, a national contract 
that binds everyone, and everyone is committed 
to initiating its requirements. The framework law 
51.17 is based on the Morocco’s constitution and 
international human rights agreements ratified or 
acceded to by the Kingdom of Morocco and on 
implementation of the recommendation of the 
strategic vision for reform 2015-2030.

The objective of the Framework Law 51.17 rela-
tive to the Strategic Vision of Higher Council for 
Education, Training, and Scientific Research, is to 
define the political goals of the state policy and its 
strategic choices for reforming the educational 
system, training, and scientific research and to 
guarantee various services and benefits in the 
fields of social security and education, among 
others, in the form of individual rights. While the 
constitution is expressed in fairly general terms, 
the Framework Law 51.17 relative to the Strategic 
Vision of Higher Council for Education, Training 
and Scientific Research specifies the scope and 
content of this right, develop the obligations of 
public authorities, establish the necessary insti-
tutional mechanisms and provide a basis legal 
for subsidiary laws and other measures to be 
taken by the competent authorities. It can thus 
strengthen the protection of the right to education 
as a human right and facilitate its realization.

Identity
The educational system in Morocco aims at 
giving learners a sense of belonging to a nation 
and cherishing its symbols and instilling the 
values of citizenship and adhering to the spirit 
of initiative (Article 3, Framework Law, P. 5). The 
Article 31 presents the functional role that plays 
languages, Arabic, and Amazigh, in “reinforcing 
the identity, and allow children to be open to their 
close and international environments and ensure 
economic, social, cultural, and values integra-
tions” (Article 31, p. 18).

SDG 4: Generalizing and promoting quality 
education
The essence of the educational system and its 
FL is to offer to all children “the right to a modern, 

high quality and accessible education” (page 5). 
To reach this mission, the school contributes to 
the sustainable development of the country by 
“providing the learner with the necessary skills 
needed for the new and future jobs” (page 5).
The school, therefore, plays its role through 
“preparing individuals and groups for socio-cul-
tural integration and economic activity”. The 
school also develops human resources to build a 
society which produces knowledge by “ensuring 
learning opportunities and continuous adequacy 
of trainings programs” (page 5) to adapt to the 
digital age.

The educational system aims at encouraging and 
motivating the values of excellence, and innova-
tion at various levels of education through “devel-
oping the learner abilities, refining their critical 
thinking, and providing them with an opportunity 
for creativity and innovation and enabling them to 
engage in a society of knowledge and communi-
cation” (page 5).

The educational system gives a second chance to 
students who dropped out, failed or never began 
schooling by creating paths to reintegrate schools 
or enroll in professional vocational training 
programs. It also assists those who have special 
needs by providing social services to support and 
follow up with their learning.

SDG 5: Gender equality
Article 19 of the Framework Law states that 
“Access to school education by all children, girls 
and boys, of school age, is compulsory. It is an 
obligation of the State, the family, or anyone 
legally responsible for the care of the child” (page 
12). Article 20 discusses “establishing a special 
program to generalize the schooling of girls in 
rural areas” (page 13). To reach schooling to all, 
“adherence to the principles of equality, equity, 
and equal opportunities in accessing the vari-
ous components of the educative system and in 
providing its services for the benefit of all learn-
ers” Article 4, P. 6. Also, benefiting low-income 
families with social support is an important way 
to “motivate them to send their children, girls and 
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boys, to go to school” (Article 4, page 6). 

SDG 8: Decent work and economic growth
Efficient leadership and management require 
the change of spirit by all education actors. The 
purpose is to follow the best practices by inno-
vating and following a methodological approach 
in action and management at all levels and in all 
diverse school components. The Framework Law 
promotes (page 7 and 9): “Broadening the offer 
of vocational training by increasing its enrollment 
capacity and extending/strengthening its services 
to rural and remote areas” (Article 11); “Creating 
career paths that start from the ‘middle school’ 
(intermediate stage) and lead to vocational high 
school degrees and, finally renewing and diver-
sifying training to regularly cope with develop-
ment of professional activities” (Article 10); and 
“Articulating in a better way the complementar-
ity between theoretical and practical training by 
fostering, in particular, alternate training, in part-
nership with the economic stakeholders (Articles 
8, 18, and 22)”.

SDG 10: reduced inequalities
The Framework Law aims at reinforcing the 
“adherence to the principles of equality, equity 
and equal opportunities in accessing the vari-
ous components of education and in providing 
its services to different learners, boys, girls, and 
special needs” (Article 4, page 6).

4. Legislative outcome of the House of 
Councilors 2017-2018
The purpose of analyzing this official document 
is to reflect on the work of the Social Sectors 
Committee in the House of Representatives 
which is centered on legislation (draft laws and 
proposals of laws), supervisory work (exploratory 
issues and tasks) and legislative work that is 
related to tracking terms and conditions of appli-
cation laws and tracking the issuance of their 
application decrees.

On March 04, 2018, the committee examined 

and approved Project Law No. 06.06 related to 
social care institutions referred to by the House of 
Advisors. Among the most important reasons for 
developing this project one can distribute them to:

• Management challenges in terms of mission 
and responsibilities,

• Financial support and absence of sponsor-
ing protocols,

• Absence of qualified Human resource.

Management
The diagnosis of the management challenges 
in terms of mission and responsibilities can be 
summarized in the following: absence of legal 
demarcation of the limits of independence and 
guardianship; failure to establish measures 
and indicators for the classification of institu-
tions, with the law giving priority only to physical 
standards and conditions related to structures; 
constraints of specialization in social centers; 
difficulties related to managing multi-functional 
social centers; many governance and governance 
mechanisms have been disrupted; weakness of 
the system of governance in view of the overlap 
in terms of the legal identity of the founder and 
the identity of the institution, making it impossi-
ble to clearly define responsibilities; and existing 
discrepancies between social care institutions in 
terms of human and financial resources and avail-
able capabilities.

Financial support
The financial support and sponsoring protocols 
facing social centers can be summarized into the 
following points: limited institutional sponsor-
ship; limited financial resources; lack of codifying 
protocols for individual and institutional sponsor-
ship.

Human resources qualifications
The challenges relate to the human resources 
matter specialization and the quality of supervi-
sion. Also, the most important basic principles 
and objectives for developing this draft law are 
reflected in:
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• Developing the sponsorship by evoking the 
societal need for other types of sponsor-
ship outside the institution to guarantee 
services with respect to the beneficiary and 
their rights to receive the quality of these 
services;

• Expanding the services to include other legal 
situations or can be performed within the 
framework of institutional roles (social aid, 
social mediation);

• Providing the legal personality and indepen-
dence to these social institutions to accom-
plish their tasks and achieve their goals and 
be accountable;

• Allocating expertise for each institution;
• Developing standards to identify the terms 

of reference for each institution;
• Adopting new measures in relation to 

addressing the difficulties of the institution, 
in order to safeguard the rights of beneficia-
ries and to ensure the continuity and sustain-
ability of the institution;

• Supporting and developing internal control 
systems to monitor and inspect these insti-
tutions;

• Adopting a gradual system for imposing 
penalties on violators, including evoking 
the possibility of revoking the license, while 
specifying the competent authorities for 
inspection.

This legislative document is not linked directly 
to education or to the curriculum but it shows 
the challenges these social institutions know 
in term of management, financial support, and 
adequate human resources running these insti-
tutions. It also shows the discrepancy between 
what is promoted at the level of the ministries and 
official institutions and the implementation of 
these SDGs on the field at the level of the human 
rights, inequality of social categories benefiting 
from these institutions, and unqualified human 
resources running these institutions.

Summary 
The following table provides the synthesis of 
four official documents related to education and 
which are linked to SDGs. It concerns Sustainable 
Development, Global Citizenship, and 21st centu-
ry-skills.

TABLE 2: Four Official Educational Documents linked to SDGs
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Curriculum Analysis
This section is divided into three sections reflect-
ing the three levels of the Moroccan K-12 educa-
tion system: Primary (1-6), Middle (7-9), and High 
School (10-12).  For each section, the books 
are discussed by subject followed by an overall 
discussion of the findings.

Primary Education Books and the SDGs
In addition to Arabic, primary level grade books 
included French, Islamic Studies, Plastic Arts, 
Scientific Activities, and Mathematics.  In 
general, SDG related material can be found in all 
the subject areas, albeit with different levels of 
emphasis on the various goals. The four French 
language books studied contained 208 refer-
ences to the content of the SDGs, with more than 
a quarter referring to SDG 4, Quality Education. 
There are 28 references to health and well-being, 
22 references to clean water and the environ-
ment, 32 references to sustainable communities 
and cities as well as 20 references to life on land. 
Most of the references took place during grades 
2, 3 and 4.

More than a third of the SDGs mentioned in the 
Scientific Activities books came in the first year, 
and the focus was SDGs 3 and 6 (Health and 
Well-being, Water and Sanitation) with 75 out of 
88 references.  Life on land, SDG 15, was consis-
tently referred to during all six years, and it added 
to about a quarter of the overall references, 
along with SDGs 3 and 6.  The need for a qual-
ity education was emphasized greatly in the fifth 
grade, with 13 out of the 36 SDG-related refer-
ences focused on it. Mathematics books focused 
primarily on Quality Education throughout the first 
six years of education, with 129 out 139 refer-
ences to the SDGs being focused on that particu-
lar goal. No other SDGs appeared in primary level 
books after the second grade.  

Primary level books addressing the Plastic Arts 
addressed SDG-related themes 72 times. The 
fifth grade had only one reference, but the others 

ranged between 10 and 18 references.  A full 
third of the references were to SDG 11, Sustain-
able Cities and Communities.  SDGs 4, 11 and 15 
had ten mentions each.  Islamic studies primary 
mentioned SDG-related themes 150 times, mostly 
in the first three years. The themes associated 
with SDG 16, Peace, Justice and Strong Institu-
tions, were mentioned about 32 times, along with 
Good Health and Well-being (37 times), Quality 
Education (23 times), and Gender Equality (14 
times). The books encompassing the first three 
years of education contained 124 out of the 150 
references. Unlike the books of other subjects, 
Islamic studies primary books address the issues 
of poverty and hunger with about 10 combined 
references. The Arabic primary books focused on 
SDG 3 (28 mentions), SDG 11 (19 mentions), SDG 
10 (16 mentions) and SDG 15 (15 mentions). The 
emphasis in the Arabic textbooks is Good Health 
and Well-Being, Sustainable Cities and Commu-
nities, Reducing Inequality, and Life on Land, 
which were the SDG themes most commonly 
brought up in the Arabic curriculum. The books 
with the most SDG-related content were those 
related to Scientific Activities.  The three science 
books contained more SDG-related content than 
any other category of books, including those of 
French. This is especially impressive when the 
number of books studied in the other subjects is 
taken into account.

Middle School Books and the SDGs
For Middle school, the analysis is based on the 
following disciplines: Philosophy, Islamic Educa-
tion, French, English, History, Geography, Math, 
Physics and Chemistry, Spanish, Technology, and 
Civic Education.

From the analysis, K7 has 185 citations related 
to the SDGs which represent (15%), the K8 level 
has 434 (35%), and level K9 has 627 (50%). If we 
check the distribution by level (K7 to K9) and by 
SDGs, we see the following:

• In K7 the concentration of reference to the 
SDGs (3&4) is (37%); (11&12) (30%), and (16) 



22  Challenges and Opportunities of Curriculum Localization: Morocco Report

(33%).
• In K8 the concentration of reference to the 

SDGs (3&4) is (23%), SDG (8) (24%), (11&12) 
(32%), (15, 16 & 17) is (21%).

• In K9 the concentration of reference to the 
SDGs is (1, 2, 3 & 4) is (34%), (10 &11) is 
(31%), and (16 &17) is (35%). The table on 
the right shows the detailed SDGs distribu-
tion according to the three levels in middle 
school.

Overall, the books reflect a deep level of en-
gagement with GCED, ESD, and 21st-century 
skills.  The more specialized the course, however, 
the less likely it is to refer to the SDGs. Arabic 
language revealed 523 references to the SDGs, 
philosophy revealed 460, Islamic Studies re-

TABLE 3: SDGs and their Distribution in Middle 
School Textbooks

vealed 69 French revealed 59, English revealed 
52, physics and chemistry revealed 28, civic 
education revealed 25, and geography revealed 
15. One clear weakness was the relative absence 
of Gender Equality as a theme, although it was 
discussed in one of our sampled Islamic Studies 
text as well as a French language text.

High School Books and the SDGs
In the high school, the analysis is based on the 
following disciplines: Arabic, Philosophy, Econ-
omy, Islamic Education, English, History, Geogra-
phy, Earth Science, Math, Physics and Chemistry, 
Civic Education and Spanish. The table below lists 
the SDGs as being mapped with the high school 
level with the computation of the frequencies.

(a) Mean for K10 = 57 and SDTEV=80.6                                
(b) Mean for K11 = 15 and SDTEV= 9
(c) Mean for K12 = 50 and SDTEV= 16

Looking at the general distribution by grade and 
by discipline of K10 to K12, we can easily notice 

TABLE 4: SDGs and their Distribution in High 
School Textbooks
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the concentration of SDGs reference in the curric-
ulum. All SDGs are concentrated either in four as 
a minimum of 8 disciplines as a maximum out of 
the 12 disciplines taught in high school. 

Grade 10:
The distribution of references of SDGs is not 
evenly distributed. Rather, we see an overwhelm-
ing concentration in six disciplines out of 12. 
Philosophy (774 observations), Earth Science (56 
observations), History and Geography (61 obser-
vations), Islamic Education and English (63 obser-
vations) all had the majority of SDG references. 
Philosophy on its own accounted for about 80% 
of SDGs covered in K10.

Grade 11: 
The research teams were able to locate 252 
observations related to the 17 SDGs distributed 
as follow: Arabic (38 observations), physics and 
chemistry (27 observations), English (38 obser-
vations), and Geography (98 observations). 
Geography on its own accounted for 39% of all 
observations in that level.

Grade 12:
The highest level in high school has the maximum 
of observations in all levels from K1 to K11. The 
total number of observation is 846 (see table 5)
 

TABLE 5: Total Observations in Various Disciplines 
related to SDGs for Grade 12

Conclusion
Analysis of the curriculum shows variations in 
the references to SDGs based on the discipline. 
While some disciplines have a heavy SDGs pres-
ence, other are very light. Overall, the Moroccan 
curriculum shows a significant presence of SDGs 
in all levels. Now the question remains how this 
curriculum is being taught and how students are 
learning the concepts and how instructors are 
helping students and adapting the concept to the 
reality of Morocco.

Phase 3: National Committee

Background
The Mohammed VI Foundation for Environmen-
tal Protection - hereby referred to as the ‘coun-
try team host institution’ convened a national 
committee to mobilize the leading voices in the 
field of education and sustainable development 
to support the implementation of Education 2030 
and SDG 4.7 in K-12 education across the national 
education system.

Objectives
Phase three of this pilot project consisted in the 
establishment of the Moroccan national commit-
tee whose mission is to:

• Provide feedback on the Education 2030 and 
SDG 4.7 research outcomes and applica-
tions. 

• Provide strategic advice to the country team 
in their mission to research, implement, and 
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scale Education 2030 and SDG target 4.7 in 
K-12 education, including pedagogy, strat-
egy, operations, and partnerships. 

• Participate in relevant policy discussions 
and campaigns to advocate for the imple-
mentation of Education 2030 and SDG 
Target 4.7 at the national level with a focus 
on K-12 education. 

Methodology
The Moroccan National Committee is an advisory 
body composed by up to twenty members. The 
members will be drawn from practice, academia, 
civil society, and government, including eminent 
advocates, experts, and policymakers, with an 
extensive background in the field of education 
and/or sustainable development. 
The composition of the National Committee 
will ensure diversity of representation and will 
provide balance in terms of geography, gender, 
age, sector, language, and thematic expertise. 
During this exercise, the national team was 
tasked with conducting some research to identify 
and propose potential members for the National 
Committee. 

Once the list of potential members was finalized 
and validated, the national team proceeded to 
raise awareness and officially invite the members 
to join the National Committee, through the send-
ing of a designation letter by the Foundation (draft 
letter is attached).

In order to familiarize all members of the National 
Committee with their mission and responsibili-
ties, a model Terms of Reference (ToR) including 
all of the main lines of Phase three was adapted 
to our national context (Draft ToR in annex).

Kick-off meeting: Launch of Phase three
As all documents related to the preparation of this 
phase were finalized (Final Committee List, ToR, 
Nomination Letter, DataBase), an opening meet-
ing was organized, including all stakeholders, with 
the aim of:

• Presentation of the Pilot Project to the 
National Committee by the National Team;

• Presentation of the results of Phase 2;
• Exchange with the National Committee on 

the information presented. 

National Committee 
All members of the National Committee will act 
in a personal, honorary, and unpaid capacity. 
All members of the committee are expected to 
support the mission of the Moroccan National 
Committee. However, core operational responsi-
bilities include: 

• Attending and contributing to National 
Committee meetings held virtually 2-3 times 
over the next 12 months. 

• Attending and contributing to virtual bilat-
eral meetings with the country team, held 2-3 
times over the next 12 months.

Phase 4&5: Model Adaptation & Content Creation
Background
As part of the implementation of the Global 
Schools Pilot Project, the national team was 
determined to achieve the overarching goal of 
incorporating all (or as many as possible) of the 
UNESCO 2030 Education concepts (Education for 
Sustainable Development, Global Citizenship Ed-
ucation and 21st Century Skills) into the national 
curriculum, to raise awareness and educate 
our young pupils to become more responsible 
citizens. 

Objectives
The purpose of the Phase 4.0 exercise is to: 

• Consider the various strategies around the 
implementation of Education 2030 in our 
country, in consultation with the National 
Committee members. 

• Create a series of lesson plans based on the 
insights gained from previous exercises and 
consult the National Committee on structure 
and content of these lesson plans.
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Methodology
The national team agreed to divide the two 
school cycles (primary and secondary) into two 
pilot regions: “Rabat-Sale-Kenitra” and “Fez-Me-
knes”, to guarantee the success of this phase 
and a higher quality of work and assessment.

For this purpose, an expert commission com-
posed of Inspectors and Educators from the K-12 
levels has been set up by the national team in 
each pilot region, in order to ensure the adapta-
tion of the results obtained during the analysis 
and mapping exercise, as well as the creation of 
a reinforced content in terms of the Education 
2030 concepts. 

The two committees were selected to ensure the 
presence of expertise to accompany us through-
out the research project, in terms of grade levels 
and subjects chosen. The Rabat Commission 
was composed of 8 members and the Fes Com-
mission of 12 members.

While preparing the model worksheet, the na-
tional team took into consideration the Ministry 
of Education’s review and strengthening of the 
primary school curriculum in terms of implemen-
tation of the SDGs in 2015, which allowed us to 
have a basis for our work.

As part of the execution of this adaptation and 
content creation exercise, a National Training 
Workshop on the Global Schools Program for the 
Inspectors and Educators of the Expert Commis-
sion was organized focusing on the creation of 

sample courses adapted to the content resulting 
from Phase 2.

Due to the Covid-19 situation, the work distri-
bution between the two pilot regions was as 
follows:

Primary Cycle: Rabat-Salé-Kenitra Academy 
• Provincial Direction of Sale in person.
• Provincial Direction of Rabat online.

Secondary cycle (college and high school): 
Fez-Meknes Academy 

• Al Akhawayn University online.
• Provincial Directorate of Fez online.

Three virtual sessions have been created on the 
Teams Platform:

• Plenary Session: Gather all participants 
for general presentations, presentation of 
results and closing;

• Rabat Session - Primary Cycle: Gather the 
team of the Provincial Direction of Rabat and 
attendees in presence, to exchange informa-
tion during the exercise of filling in the work-
sheets.

• Session Fez - Secondary Cycle: Gathering 
the Director of Research and the team of the 
Provincial Direction.

Lesson Plans
The spread of subjects over the 12 school years 
can be seen in the table below.

TABLE 6: Spread of Academic Subjects over 12 School Years
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Work documents
• The work schedule sent by the International 

Secretariat of the SDSN and readapted to 
our national context.

• Tool and framework grid (the 17 SDGs and 
their 169 targets);

• UNESCO publication on Education for 
Sustainable Development (Learning Objec-
tives);

• Primary and Secondary curriculum.

Results
This phase was completed by the development 
of 12 Lesson Plans adapted to the national con-
text and the outcomes of the previous phases, 
and strengthened in terms of the implementation 
of the international concepts of the 2030 Agenda, 
namely:

• Education for Sustainable Development (ESD)
• Global citizenship education
• 21st century skills

Phase 6: Test and Evaluation
Context
Phase 6 of the Global School Pilot Project 
consists of testing and evaluating 12 courses 
developed in previous phases by experts in the 
domain of education. Each developed course was 
tested in two classes. To guarantee the success 
of Phase 6 in terms of tests and evaluation of 
lesson plans, a meeting was held with the regional 
coordinators, ministry representatives and educa-
tion experts. The purpose of the meeting was to 
capitalize on the three surveys sent by the secre-
tariat to adapt to our national context. Moreover, 
the team developed a fourth survey related to 
observe classes. In terms of the processes, the 
team agreed on the following: administer three 
questionnaires related to our national context and 
add an optional one during the pilot studies to 
bring a neutral view about the pilot lessons. Tasks 
were distributed where professors from Fes-Me-

knes region supervised the process for middle 
and high school and the professors from Rabat-
Salé-Kénitra with the help of staff from Hassan 
II International Center for Environmental training 
monitored the process for the primary school. 

Objectives
The main objectives of this phase are:

• Test the hypothesis that the lessons devel-
oped may bring and added value to Moroc-
can curriculum; 

• Test the pre-lesson and post-lesson in differ-
ent environment (two regions);

• Compare the outcome from pre-lesson and 
post-lesson;

• Decide whether the hypothesis is being 
supported and can be generalized.

TABLE 7: Criteria of School’s Selection
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53 of them were males and 54 females distrib-
uted in four schools (27 in Abou Lkacen Chabi, 30 
in Nejjar, 32 in Sidi Abdellah and 18 in Taimount). 
The age of the students was between 6 and 12 
years old. The themes tested were science, civic 
education, French, and Math and the language 
used were Arabic and French. The database of the 
pre-lesson was composed of 68 variables.

Pre-lesson analysis
The purpose of the pre-lesson is to evaluate 
the knowledge of students and compare it with 
the post-lesson. After the administration of the 
survey, data indicated that 62% of the students 
tested had never heard of anything related to 
sustainable development and only 3% had. In 
addition, 72% of students were not aware of the 
number of SDGs. To illustrate this situation with 
figures, when students were asked to select 
the number of SDGs given the choice response 
presented to them (5, 10, 15, 17, 21, 30) students 
responded as follow: 

• Students with no response: 74.8%;
• Students who selected 10: 0.9%;
• Students who selected 15: 1.9%;
• Students who selected 17: 19.6%;
• Students who selected 30: 2.8%.

When students were asked about their readiness 
to learn about SDGs, their responses were posi-
tive and encouraging. The details are illustrated in 
the following questions below:

• Are you willing to learn more about sustain-
able development? 

  YES: 96.3%, NO 2.8%
• Familiarity with SDGs turns me to a friend of 

environment. 
  YES: 38%. NO 2.8%

• My awareness about protecting environment 
helps me engage in the SDGs. 

  YES: 88.8%. NO 2.8%

The results of the analysis of the pre-lesson in the 
primary school displayed that 62% of students 
never heard about SDGs before and 72% ignored 

Methodology 
The choice of the schools was made in an agree-
ment with the provincial and regional represen-
tatives of the ministry to select schools that 
respond to our specific criteria.

Field Work
In the region of Rabat-Salé-Kénitra, we selected 
the following schools: Sidi Abdellah, Nejar, 
Taymounet, Abi-Alkacem Chabi. The subject 
covered in these four schools are: Mathematics, 
French, Science, and Civic Education. The field 
work was executed on the 4th of February, 2021. 
We completed the survey for our sample courses. 

Data Coding and Analysis
After the administration of the surveys, data were 
collected in the form of hard copies. The data 
entry was designed in SPSS and then the data 
entry carried was for Primary, Middle School, and 
High School. The process of coding and data 
entry took about 20 days for a full-time staff posi-
tion. After checking the consistency, validity of 
the data, the research team carried out statistical 
analysis and generated the output. Given that we 
have two categories (Primary) and (Middle and 
High School) we decided to divide the report in 
two sections following the same logic.

This report is divided in two sections: 

• Data Analysis of the results from the primary 
school in Rabat-Sale-Kenitra region

• Data Analysis of the results of Middle and 
High school in Fes-Meknes region

Data analysis: Primary School Level    
(Rabat-Sale-Kenitra Region)
In this section we dispensed four questionnaires: 
Pre-lesson, post lesson, instructor reaction, and 
the class observer. The questionnaire was distrib-
uted to 107 students enrolled in primary schools. 
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their exact number. 19.6% only selected the 
exact number when we they were given choices 
(random choice included). The good news is that 
students were open to learn more about the SDGs, 
and they were ready to explore the SDGs and be 
a friend of the environment and engage with the 
SDGs.

Post-lesson Analysis
The post lesson survey was composed of 303 
cases and 112 variables. The purpose of the 
post-lesson survey is the assess elements includ-
ing the methodology of delivery, the content, 
awareness, participation, and overall gain after 
the implementation of the lesson sample. 

TABLE 8: Responses When Asked to List Three SDGs that Student’s Know

Students were asked to list three SDGs that 
they knew or had heard about. In increasing 
to decreasing order, the students provided the 
following answers:

• SDG: No poverty: (56)
• SDG: Zero hunger (50)
• SDG: Good health and well-being (62)
• SDG: Quality education (17)
• SDG: Clean water and sanitation (49)

After the administration of the lesson, there was a 

significant impact on students who validated the 
importance of the lesson and how it helped them. 
The figures below testify for such statements: 

• 95.3% of students identified revealed that 
they “got to know” about the SDGs;

• 95.3% of students agreed that the new 
lesson proposed presented a new definition 
of SDGs;

• 93.4% of students agreed that the new 
concept presented is easy and simple.

TABLE 9: Responses of Students to Post-lesson Questions
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The results of the post-lesson in the primary 
school assured us about the impact of the 
designed sample given the following: 95% of the 
students got to know the SDGs and confirmed 
that the new lessons presented a new definition 
of SDGS with adequate approach. The lesson 
has advanced their knowledge on SDGs and the 
environment in general. The responses were 
clear and above 85% in most cases (see the table 
above). The lesson provided them with the skills 
to explain SDGs to their families and friends and 
they appreciated the content of the lesson as 
well. Moreover, students liked the method and 
wanted it to be expanded to other disciplines. 
The impact of the new lesson on the behavior of 

students is clear as they acquired new behavior 
via new skills.

Professor’s Feedback
The questionnaire included the evaluation of the 
professors/teachers carrying out the lessons. The 
evaluation was composed of 19 cases and 57 
variables. The evaluation took place in four loca-
tions with eight evaluations in total. The classes 
observed were composed of students between 
grade 1 and grade 6 across four different themes 
(Science, Civic Education, French and Math). In 
this evaluation 52 questions were addressed to 
the teacher who evaluated the lesson.

TABLE 11: Familiarity with Different Teaching Methods

TABLE 10: Familiarity with Different Teaching Themes

The lesson presented to the students revolved 
around the component of the environment. The 
class size was between 10 to 20 students. The 
instructor’s feedback following the lesson about 
the atmosphere of the class and participation 
pointed to the following:

• 25% of instructors noticed an increase in 
students’ participation;

• 50% of faculty reported that between 25% 
to 50% of students reacted positively to the 
experimental lesson; 

• 37% of teachers reported the positive reac-
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tion to be between 50% and 75% of the 
students.

• 87% of instructors agreed or strongly agreed 
that students showed interest in co-con-
struction of the lesson.

• 62.5% showed higher motivation compared 
to the normal lesson

• 100% strongly agreed that students inter-
acted positively with the material presented.

• 75% of teachers informed us that students 
participated positively with the themes 
presented during the lesson compared to 
the national methodology presented in the 
primary curriculum. 

Students were also asked to respond on the ques-
tionnaire in response to the lessons. The follow-
ing bullets document their responses:

• Students understood in a better way the 
concepts presented in this lesson. YES 100%

• Students captured the relationship of this 
lesson with their society. YES: 100%

• Students captured the importance of this 
lesson in their daily lives. YES: 100%

• Students enjoyed the lesson. Yes: 87.5%
• In your opinion, will the knowledge, and 

soft skills acquired during this experimen-

tal lesson impact academic performance of 
students? Yes: 100% 

• Students have a positive attitude.  Yes: 
87.5%

• Encouragement to participate in a social 
project or reorient students’ conduct (100%)

• Students became more responsible towards 
environment (100%)

• I felt the new approach improved the learn-
ing (75%)

• Using the new lesson, my knowledge about 
SDGs improved (100%) 

The lesson presented yield a better understanding 
of the concepts, a better link with the society, daily 
life, and enjoyability. The content of the lesson 
and the soft skills learned positively impacted the 
academic performance of the students (attitude, 
engagement in social projects, environmentally 
responsible, knowledgeable about SDGs, and 
improvement in the learning)

The evaluators of the lesson confirmed that the 
design was appropriate for students, ready to 
implement the method and include SDGs in other 
courses and consider that these lessons should 
be implemented in our national curriculum and 
that they will have a positive impact.

TABLE 12: Instructor’s Appreciation of Post-lesson
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An assessment was carried to evaluate the 
appreciation of the faculty member. The teaching 
method encouraged participants and 87.5%. of 
students expressed their opinions on group work, 
concept to co-construction, asking questions, and 
their opinions about current news. Less efficiency 
was remarked in term of using school environ-
ment as a source of learning and society as a 
source of learning.

Data analysis: Middle School and High 
School (Region of Fes-Meknes)
Pre-lesson Analysis
The analysis of section two is reserved to the 
middle schools and high schools located in 
the region of Fes-Meknes. The research team 
surveyed 312 students in 15 different schools 
namely: Abdelkrim Rais (16), Afkir (25), Ahmed 
Zaki (25), Al Adarissa (18), Al Ikama2 (14), El 
Moustakbal (21), City school (13), El Manfalouti 
(18), Hexagone (15), Ibn Haytam(10), IPEP 
(18), Lavoisier(18), Le Murier (47), Rayan (16), 
Taiba (38). 272 students surveyed attended a 
private school and 40 students attended a public 
school. In this sample we had 152 males and 160 
females. The themes covered were: Physics (28), 
French (36), SVT (94), Philosophy (10), English 
(57), Math (63), History and Geography (24). The 
language used is the classes tested are: Arabic 
(78), French (177), English (57) 

The analysis revealed that students in middle 
school and high school are familiar with the 
notion of the SDGs through different contexts 
and platforms. Students have been exposed to 
the SDGs through media (38.1%) followed by the 
national curriculum (39.7%). When asked about 
their expectations in advance of the lesson, 
59% of students responded that they were more 
interested in advancing their knowledge about 
the SDGs, and 35% were expecting to get gain 
additional notions about the SDGs. In addition, 
students expected to develop the following 
competences: 

• 51% of students expected to increase their 
cognitive competencies;

• 26% of students expected to increase 
socio-emotional competencies; and 

• 19% of students expected to increase their 
behavioral competencies. 

Next, during this pre-lesson exercise, students 
were asked to choose by priority the most import-
ant SDGs. They were tasked with looking at the 
image of the 17 SDGs and making a statement 
if the SDGs were important to them. They could 
rank the importance of the particulate SDG based 
on the following scale: Important to me, I care, I 
stick to it a little, I care very little (note that these 
are translations from the survey). The table below 
describes the distribution of the percentages of 
student preferences related to SDGs based on the 
four categories described above.

When students were asked if they were able 
to communicate and explain the SDGs to their 
friends and families, the research team observed 
that 31.5% of middle and high-school students 
were “very confident” and 40.4% were “confi-
dent”. However, only 26% of students were either 
“somewhat confident” or “not confident at all” in 
regards to communicating about the SDGs. In 
total, approximately 72% of the middle and high-
school students surveyed felt at ease to explain 
the notion of SDGs to their friends and families.

When students were asked about their engage-
ment in different activities related to the SDG 
agenda, their responses showed some variance 
depending on the activity being considered. For 
example, students are very active when it comes 
to reduction of the energy used in their homes. 
Very little is done when it comes to following 
global news, the use of social media, and partic-
ipation in group events to promote equality. 
Students were seen to be less active in sign-
ing environmental petitions online. Results are 
summarized in Table 14.

Finally, in an attempt to assess the basic knowl-
edge of students in these classes, three questions 
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TABLE 13: Choices of the Importance of SDGs

TABLE 14: Asking about Engaged Activies

TABLE 15: Basic Knowledge Self-Declared

were designed with four possibilities of answers 
as shown in the table above (Table 10). From the 
results, we can notice that the three questions 
have been answered easily with an average of 
43.6%. This means that students are aware of the 

impact of carbon dioxide on climate change and 
how countries suffer from climate change. They 
are also aware on how economic development 
can have consequences on the environment.
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Post-Lesson Analysis
The post lesson analysis was composed of 
321 students from middle and high-school who 
participated in this survey. The group of students 
was 44.5% male and 54.5% female. The themes 
covered in this survey are as follow: French, 
Science, Philosophy, English, Math, History, 
and Geography. The language of instructions in 
these domains are: Arabic, French, and English. 
Students were asked questions about the SDGs 
and how they feel they are important to them. 
Four categories were designed to capture their 
responses.

It is clear from the table that the category “I care 
very little” is significantly smaller compared to the 
other three categories in which student showed 

their interest on the SDGs in general. By compar-
ing the pre-test and post-test data for high school 
and middle school, the research team observed a 
4% increase in students’ appreciation and aware-
ness of the SDGs.

Additionally, students were asked about their 
engagement in different activities like the reduc-
tion of energy use at home, reading about news 
including poverty and human rights, promoting 
equality, promoting environmental production, 
sharing information with friends and families, and 
signing petitions online. These questions were 
asked before and after the lesson was carried 
out. Comparing the two data sets (pre- and post-), 
revealed an increase of 8% on these questions.

TABLE 16: Appreciation of SDGs
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TABLE 17: Responses to Activity Engagement

TABLE 18: Students’ Actions and Perceptions

Most of students in these classes made the link 
between the lessons presented and the SDGs. 
Student developed the ability to evaluate their 
impact on the preservation of the environment 
and the communication about sustainability and 
working in groups to achieve the SDGs. Further-
more, students developed critical thinking and 
reflected on their roles in the community and 
managed the differences in case of conflicts. 
Throughout the pilot lessons, it seemed that 
students acquired new skills and were more 
aware about the environment and their role as 
major players in the global equation.

Other questions were asked to assess the GCED 
and ESD competences acquired in this pilot 
lesson. Students confirmed that the pilot lesson 
provided them with new behavioral competences 
(61%), social competences (45.5%), and cogni-
tive competences (50%). Moreover, 80% of the 

students confirmed that they did like the lesson 
and 72% said it was more interesting than the 
regular one.

Towards the end of the questionnaire, 73% of 
students confirmed that the lesson changed their 
vision about SDGs. Moreover, and after being 
exposed to this pilot lesson students identified 
that they will:

• Reduce the use of energy at home (60%);
• Participate in group events related to equal-

ity (44.2%);
• Avoid businesses and products for environ-

mental reasons (41%);
• Protect the environment (44.5%);
• Talk to my family and classmate about what 

I learned in class (52%);
• Sign petitions online (30%);



35  Challenges and Opportunities of Curriculum Localization: Morocco Report

They also identified that:

• The government has the prerogatives to 
protect the economy, society and environ-
ment (false 72%);

• Education must support the equality of sex 
(82.2%);

• Economic development has nothing to do 
with social justice (false 60.4%);

• Humanity can’t reduce the impact of climate 
change (false 64%);

• The actions of businesses have no impact 
on the environment (65%); and

• Maintaining biodiversity is essential for the 
functions of the systems (76.3%).

Data in Table 19 reveals that students have 
gained knowledge related to the SDGs. Table 19 

reveals that 74% of students considered access 
to Quality Education as very important; 65% think 
that climate change is a big challenge to the 
planet; 69% indicated that poverty would sustain 
peace; 79% stated that laws are important for 
environmental protection. More questions were 
addressed and each time the responses in terms 
of the percentages were higher. This indicates 
lessons have changed students’ awareness and 
thinking as a group. If we have to compile the two 
categories of students (agree and strongly agree) 
the data would be clearly significant and would 
indicate the impact of this lesson on the students.

Before concluding this analysis, students were 
asked to specify what they think about three ques-
tions (table 21).

TABLE 19: Responses to Specific Questions Regarding SDGs

TABLE 20: Specified Positions on Multiple Issues
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TABLE 21: Specified Positions on Three Questions

From the table above, more than 63% of students 
considered themselves as eco-citizen citizens 
and 78% consider their behavior may have an 
impact on other people.

Conclusion
We can conclude from this project that the meth-
odology used to approach this study is adequate 
and the results of the research are promising. 
Statistics has shown the impact of the lesson 
designed on the learning (pedagogy, content, 
participation, and engagement of students). The 
country team recommends to enlarge the experi-
ment to test on other regions.

The results are satisfying and consistently rein-
forcing the hypothesis of the research. Using 
a strong evidence-base, the lesson design has 
played a major role in advancing the SDGs in 
primary, middle, and high school. The lesson 
came as a solution to the gap that exists in the 
Moroccan national curriculum.  A large number of 
experts worked for days to adapt the new lessons 
and respond to the gaps in the Moroccan curricu-
lum.  

Opportunities and Challenges 
The opportunity presented after carrying out 
the Global Schools Pilot Project is to rethink the 
SDGs in the Moroccan national curriculum. The 
distribution of SDGs along with their concepts 
and implications are not evenly spread across 
the K through 12 grades. SDGs are concentrated 
in some levels and absent in others. In addition, 
there is a concentration in certain subject-ar-
eas like geography and science, but there is total 

absence in others. 

Given the experience of the team who worked 
in this project and the design of the research 
from the beginning, we did not face any major 
challenges. However, there are some points to 
mention: 

• The impact of Covid-19 and the disturbance 
it brought to the normal life of face-to-face 
meeting forced the team to move all meet-
ings to the digital space. The management 
of the evaluation phases considering the 
Covid-19 restrictions was also a challenge.

• Working with two different groups that 
weren’t able to meet with each other 
because of Covid-19 restrictions made the 
execution of the project little bit slow and 
added more work for the management team.

• Uncertainty during the period of Covid-
19 (first lockdown and State regulations) 
weighted a lot on the project and delayed 
many phases. It also had an individual 
impact as well,  give that the country team 
was working under exceptional conditions.

• The multi-lingual environment was challeng-
ing. Students were working in Arabic and the 
team had to translate everything. The team 
functioned with three languages over the 
course of the project. The team used Arabic 
to deal with questionnaires for the primary 
school, French for middle and high school, 
and English to write the reports. We were 
obliged each time to switch languages and 
to carry out the translation.

• The last phase was very short given the 
volume of analysis required. The database 
was very large for data entry and the write up 
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took little more time than expected 
• There was also a limitation in terms of the 

number of team members who can draft in 
English. Only two people had this skill and 
the team wasn’t able to recruit more, given 
that they had advanced significantly before 
they realized that they needed help.

• Most members of our group will not be able 
to read the report. 

• The presence of the SDGs seems to be 
spread with no coherent and holistic view 
in the K12 curriculum. If appears that the 
academic group who designed the curric-
ulum did not pay attention to this major 
component.

Overall, the team managed to successfully over-
come all the challenges and meet the final dead-
line to submit the report.

Recommendations & Conclusion
Given the encouraging results of this project 
based on the evidence we recommend the follow-
ing:  

• This study should be implemented at the 
Ministry level since the results have shown 
the importance of this new method in enrich-
ing the SDGs.

• The study has shown the importance of 
using an experimental methodology with 
hard evidence based on data. It also has 
shown the importance of good quality 
lessons and dedicated faculty in shaping 
learning in the classroom environment.  

• The study was carried out in two differ-
ent regions. It revealed the need to make 
alterations if not major deviations from the 
approach when adopting our curriculum, 
suggested in the K12.

• For next steps, we endorse the generaliza-
tion of the model by offering opportunities 
to K12 students to benefit from this experi-
ence through this project “Global Schools” 
that will allow them to gain deep knowledge 
about the SDGs globally.

• We must open a bridge with the Moroccan 
Ministry of Education to discuss a possible 
way to address the SDGs in the K12 curric-
ulum. The next curriculum design should 
include changes that line up with the SDGs 
and developing lessons to make the content 
dynamic and more attractive.

• The Global Schools Program should be 
presented to Moroccan Ministry as a supple-
mentary program to schools. It will not 
replace the official curriculum and not be an 
independent program.

Overall, the SDGs can be used as a framework 
and tool to support students to develop their 
research, critical thinking, problem solving, team-
work, and communication skills. Students need 
these 21st-century skills to prepare them for the 
real-world problems they will face during their life-
time. Teaching the SDGs and exploring them can 
also support students in finding their identity and 
purpose. 

Because the SDGs pose real problems and 
connect students’ learning to items that are 
locally relevant in their lives, students will take a 
deeper interest in the subject and become more 
engaged in their own learning. Teaching students 
about the SDGs will help them think about and 
practice being civically engaged and globally 
aware. By doing so, students will be informed and 
engaged citizens and students will become more 
invested in their education when they feel that 
they are able to make a difference in the world. 
Only dynamic and well-designed courses can 
accomplish this. Samples designed in this course 
are an example of locally relevant lessons.

Students are entering a globally connected world. 
When students discuss and work with the SDGs, 
they grapple with ideas that get them thinking 
globally, become more open minded, and become 
more open to diversity in all things. This also 
gets students engaged in active problem solving 
where they can connect their learning to real-
world problems that can help them to broaden 
their minds.
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 Annexes and References 
Moroccan National Committee 
 

Sectors Name/First name/Status Organization 

Practice 

Mrs. Malika Ihrachen : Regional Coordinator of Casablanca 
Settat, 
Mrs. Rokia Boussaghour : Regional Coordinator of Rabat Sale- 
Kenitra 
M. Omar El Ouidadi : Doctor in Science Didactics & Pedagogical 
Engineering; Teacher of secondary education at Ibn Baja High 
School in Fez, specializing in Life and Earth Sciences 
M. Said Azaouagh: Former Coordinator of Environmental 
Education and Sustainable Development 

Ministry of National 
Education 

Government 

M. El Amrani: Chief of the linguistic and literary department and 
also responsible for the textbook division. 
M. Abderrahim El Ayadi : Chief of Service of the Direction of 
School Life ; 

Ministry of National 
Education 

M. Abdelali Kaoukabi: Chief of the Communication and 
Education Division 

Ministry of Energy, 
Mines and 
Environment, 
Environment 
Department 

Civil Society 

 
M. Abdessalam Bouchafra : Representative of the Society for the 
Preservation of Animals and Nature (SPANA) & Director of the 
National Environmental Education Center 

ONG 

M. Brahim Haddane : Director of the Exotic Gardens of 
Bouknadel ONG 

Universiy 

M. Sendide Khalid : Professor of Molecular Immunology, 
Assistant Vice President for Research and Graduate Studies. 
M. Chekayri Abdellah : Arabic language Professor. 
Mrs. Yasmine El Abdessalami : Master  in International Studies 
and Diplomacy 
M. Adam Mchaouar : Master in International Studies and 
Diplomacy 

Al Akhawayn University 
Ifrane 

Mrs. Hasnaa Benkirane : Director of the Ibn Tofail campus & 
Member of the pedagogical committee of the Hassan II 
international center for environmental training 

Ibn Tofail University 

Omar Radey Doctoral student at the National School of Mining Higher National School 
of Mines of Rabat 

Others 

M. Zoubir Idrissi Hassan: Responsible for monitoring and risk 
prevention 

Local Authorities 
General Directorate  

Mme Zohour Himmich : Mediator 
National Broadcasting 
and Television 
Company  

M. Aziz Chahbouni : Director of Strategy and Planning at the 
Northern Agency Northern Agency 

Mrs. Samira Benabdallah : 
Director of the Center 

Hassan II International 
Center for 
Environmental 
Training 
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Manageme
nt 

Committee Chair :  
Pr. Abdelkrim Marzouk, Project Research Director Al Akhawayn University 

Administrator : 
Mrs. Khodari Meryem, Project Research Assistant 

Hassan II International 
Center for 
Environmental 
Training 

 
 
Schools Selected to Administer Survey 
 

Academy Pilot schools Theme 
Rabat Salé Kénitra 
4 Primary Schools 

/  
8 Classes 

Sidi Abdellah Public Math 
Nejar Private French 

Taymounet Private Science 
Abi-Alkacem Chabi Public Civic education 

Fez-Meknes 
12 Colleges 

 / 
32 classes 

College November 6 Public 
History and 
Geography Ibn Yassine Public 

IPEP Private 
Ain Allah Public 

Physics Lavoisier Private 
Le mûrier Private 

College November 6 Public 
Al Wahda Public 

Science Le mûrier Private 
Chaymae Private 

Dayet Aoua Public 
Fes City College Private 

Math 
College November 6 Public 

College Al 
Manfalouti 

Public 

Louis le Grand Private 

Fez-Meknes 
12 Hich schools  

/ 
32 classes 

Ibn Haitham Public 

Philosophy Al Ikama Private 
Ahmed Zaki Public 
Al Maarifa Private 

Ibn Haitham Public 

English Ahmed Zaki Public 
Al Moustakbal Private 
HEXAGONE Private 
Ibn Haitham Public 

French Lavoisier Private 
Hamilton Private 

Ahmed Zaki Public 
AbdelKairm Raissi Public Science 
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Lavoisier Private 
Esl Private 

Al Amir Mly Hassan Public 
 

Phase 2: List of books used  
1. Primary school 

Discipline Book Title Level  Level Print 
 
 
 
 
 

Arabic 

 K1 2019  السنة األولى من التعليم اإلبتدائي المفيد في اللغة العربية
 K2 2019   السنة الثانية من التعليم االبتدائي كتابي في اللغة العربية 

 K2 2019  االبتدائيالسنة الثانية من التعليم  مرشدي في اللغة العربية
 K2 2019  السنة الثانية من التعليم االبتدائي في رحاب اللغة العربية

 K3 2019  السنة الثالثة من التعليم االبتدائي مرشدي في اللغة العربية 
 K3 2019  السنة الثالثة من التعليم االبتدائي المفيد في اللغة العربية

 K4 2019  السنة الرابعة من التعليم االبتدائي العربية الجديد في اللغة 
 K4 2019  السنة الرابعة من التعليم االبتدائي واحة الكلمات العربية 
 K4 2019  السنة الرابعة من التعليم االبتدائي المفيد في اللغة العربية

 K4 2019  االبتدائيالسنة الرابعة من التعليم  الواضح في اللغة العربية 
 K5 2004  السنة الخامسة من التعليم االبتدائي المنير في اللغة العربية 

 K6 2005  السنة السادسة من التعليم االبتدائي منار اللغة العربية
 
 
 
 

Mathematics 

 K1 2019  السنة األولى من التعليم االبتدائي المفيد في الرياضيات
 K1 2019  السنة األولى من التعليم االبتدائي الرياضياتفضاء 

 K2 2019 السنة الثانية من التعليم االبتدائي  فضاء الرياضيات
 K2 2019 السنة الثانية من التعليم االبتدائي  الجيد في الرياضيات

 K3 2019 السنة الثالثة من التعليم االبتدائي  فضاء الرياضيات
 K4 2019 السنة الرابعة من التعليم االبتدائي  الرياضياتالجيد في 

 K5 2004 السنة الخامسة من التعليم االبتدائي  المفيد في الرياضيات
 K6 2005 السنة السادسة من التعليم االبتدائي  الجيد في الرياضيات

 
Scientific 
Activities 

 K1 2019  التعليم االبتدائيالسنة األولى من  الجديد في النشاط العلمي 
 K1 2019  السنة األولى من التعليم االبتدائي األساس في النشاط العلمي 

 K2 2019 السنة الثانية من التعليم االبتدائي  المفيد في النشاط العلمي 
 
 

French 

Le chemin des lettres  السنة الثانية من التعليم االبتدائي K2 2018 
L’Oasis des mots   السنة الثالثة من التعليم االبتدائي K3 2019 

Mes apprentissages en français  السنة الثالثة من التعليم االبتدائي K3 2019 
Le nouvel espace de Français   السنة الرابعة من التعليم االبتدائي K4 2019 

 

2. Middle school 

Level Book Title Discipline 
K7 في رحاب التربية اإلسالمية 

Islamic Education 

K7 فضاء التربية اإلسالمية 
K7 واحة التربية اإلسالمية 
K8 إحياء التربية اإلسالمية 
K8 المنير في التربية السالمية 
K9 منار التربية اإلسالمية 
K9 في رحاب التربية اإلسالمية 
K9  التربية اإلسالميةالرائد في 
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K7  يات تما  في رحاب اإل

History and Geography 

K7 يات تما  فضاء اإل
K8  يات تما  النجا في اال
K8 يات تما  منار اال
K8 يات تما  فضاء اال
K9 يات تما  منار اإل
K9 يات تما  التجديد في اال
K7  المختار في اللغة العربية 

Arabic 

K7 المفيد في اللغة العربية 
K7 الرائد في اللغة العربية 
K8 مرشدي في اللغة العربية 
K8  في رحاب اللغة العربية 
K9  المختار في اللغة العربية 
K9 األساس في اللغة العربية 
K9 مرشدي في اللغة العربية 

K7 Découverte de l'Informatique 

Computer Science 

K7 l'Informatique Pas à Pas 
K7 Nous l'Informatique 
K8 Le chemin de la réussite en Informatique 
K8 Découverte de l'Informatique 
K8 Nous l'Informatique 
K8 Le chemin de l'Informatique 
K8 Découverte de l'Informatique 
K9 Nous l'Informatique 
K9 Le chemin de l'Informatique 
K9 Le chemin de l'Informatique 
K7 l'Heure de français 

French 

K7 Parcours 
K8 Parcours 
K9 Parcours 
K8 Le français au Collège 
K9 Passerelle Français 

K7  المفيد في الرياضيات 

Mathematics K7  الرياضيات ي 
K8 واحة الرياضيات 
K8 ي في الرياضيات  الم
K7  يائية  العلو الفي

Physics and Chemistry 

K8 يائية  في ر حاب العلو الفي
K8  يائية  المفيد في  العلو الفي
K9  يائية  المنير في العلو الفي
K9  يائية  واحة العلو الفي
K9   ياء والكيمياء المر في  الفي
K7  يا واألر لو ال  الواضح في 

Earth Sciences K8  يا واألر لو ال  المفيد في 
K9  يا واألر لو ال  في رحاب 
K7 في رحاب التربية األسرية Civic Education 
K7  ية  الجديد في الترية الموسي

Music K7  ر المفيد في الترية يةالمخت  الموسي
K8 ية ر المفيد في الترية الموسي  المخت
K8  ية  ريا الترية الموسي
K8  ية نا يا ال ية  Industrial Technology K8 المر في التكنولو نا يا ال  الجديد في التكنولو

K9 Focus English 
K9 iQué bonito es el español! Spanish K9 !Hola, compañeros! 
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. i h school 

Printed  ة   المسل املة  إسم الكتاب  المستو الدراسي   الشع  الماد ال
ي  2005  النجا في الرياضيات الج المشتر العلمي الج المشت التكنولو

Mathematics 

داب والعلو اإلنسانية الج المشتر للتعليم  2005 يالج المشتر ل  الجديد في الرياضيات  األ
يا  2005 يلي  العلو و  التكنولو  في رحاب الرياضيات الج المشتر للتعليم الثانوي الت

اكالوريا  مسل العلو الرياضية 2007 الرياضيات  السنة األولى من سل ال في  الواضح 
ندسة ر وال  الج

اكالوريا  مسل العلو الرياضيةالسنة األولى من سل  2006 الرياضيات  ال في  المفيد 
لي   الت

اكالوريا  مسل العلو الرياضية 2006 ر   السنة األولى من سل ال المفيد في الرياضيات الج
ندسة  وال

العلو  2006 ية   التجري العلو  مسل  اكالوريا   ال سل  من  األولى  السنة 
ربائية يات الك يات الميكانيكية  العلو و التكنولو  في رحاب الرياضيات والتكنولو

ادية والتدبير  2006 ت اكالوريا  مسل العلو اال  المست في الرياضيات  السنة األولى من سل ال

ادية   2007 ت اكالوريا  مسل العلو اال والتدبير مسل  السنة الثانية من سل ال
ي  ا اس  المست في الرياضيات  لو التدبير الم

العلو  2006 ية   التجري العلو  مسل  اكالوريا   ال سل  من  األولى  السنة 
ربائية يات الك يات الميكانيكية  العلو و التكنولو  الجيد في الرياضيات والتكنولو

داب السنة الثانية من سل   2007 ة ا ي  شع ة التعليم األ اكالوريا   شع ال
ية ي  الجديد في الرياضيات  والعلو اإلنسانية  مسل الفنو الت

العلو  2007 ية   التجري العلو  مسل  اكالوريا   ال سل  من  الثانية  السنة 
ربائية يات الك يات الميكانيكية  العلو و التكنولو  الرياضياتفي رحاب  والتكنولو

العلو  2007 ية   التجري العلو  مسل  اكالوريا   ال سل  من  الثانية  السنة 
ية  نا يات ال  بالتعليم   والتكنولو

ادية والتدبير مسل   2007 ت اكالوريا  مسل العلو اال السنة الثانية من سل ال
ي  ا اس  الشام في الرياضيات لو التدبير الم

اكالوريا  مسل العلو الرياضية  ب  2008 الرياضيات  السنة الثانية من سل ال في  المست 
لي   الت

2008 
ي   مسل العلو  ة التعليم األ اكالوريا   شع السنة الثانية من سل ال

ية ومسل اللغة العربية   مرشدي في الرياضيات الشر
ية  ي دب والعلو اإلنسانية  مسل الفنو الت ة ا  شع

2007 
داب والعلو   اكالوريا  مسل ا اإلنسانية والعلو  السنة الثانية من سل ال
ية را ي والعلو ال ية واللغة العربية بالتعليم ا  في رحاب التاري  الشر

History 

ية را ي والعلو ال ا اس لو التدبير الم ادية و ت  العلو اإل

2007 
داب والعلو اإلنسانية والعلو   اكالوريا  مسل ا السنة الثانية من سل ال

ي   ية واللغة العربية بالتعليم ا  الجديد في التاري  الشر
ية را ي والعلو ال ا اس لو التدبير الم ادية و ت  العلو اإل

يلي   2005 و المشتركة للتعليم الثانوي الت داب والعلو اإلنسانيةالج  في رحاب التاري  ا

داب والعلو اإلنسانية  مسل   2006 اكلوريا  مسل ا السنة األولى من سل ال
ي  في رحاب التاري  الغة العربية بالتعليم ا

دابوالعلو اإلنسانية  2005 يلي الج المشتر ل  التاري الجديد في  سل التعليم الثانوي الت
داب والعلو اإلنسانية 2005 يلي  ا و المشتركة للتعليم الثانوي الت  منار الجغرافيا الج

Geography 

داب والعلو اإلنسانية  مسل   2007 اكلوريا  مسل ا السنة األولى من سل ال
ي   المسار اللغة العربية بالتعليم ا

داب والعلو اإلنسانية  مسل  السنة األولى من سل   2006 اكلوريا  مسل ا ال
ي   األساسي في الجغرافية  اللغة العربية بالتعليم ا

2007 
اكلوريا  مسال  السنة األولى من سل ال

ي المسار ية واللغة العربية بالتعليم ا داب والعلو اإلنسانية والعلو الشر  ا
يةالعلو  را ي والعلو ال ا اس لو التدبير الم ادية و ت  اإل

داب والعلو اإلنسانية والعلو   2007 اكالوريا  مسل ا السنة الثانية من سل ال
ية را ي والعلو ال ية واللغة العربية بالتعليم ا  منار الجغرافيا الشر



43  Challenges and Opportunities of Curriculum Localization: Morocco Report

 

2007 
اكالوريا     ال سل  من  الثانية  والعلو السنة  اإلنسانية  والعلو  داب  ا
ي  ية واللغة العربية بالتعليم ا  األساسي في الجغرافيا  الشر

ية را ي والعلو ال ا اس لو التدبير الم ادية و ت  العلو اإل

2006 

اكالوريا   السنة الثانية من سل ال

 مورد التاري والجغرافيا

History and 
Geography 

يمسل  ية بالتعليم األ  العلو الشر
ية   مسل العلو التجري
 مسل العلو الرياضية

ادية والتدبير ت  مسل العلو اإل

2007 

اكالوريا   السنة الثانية من سل ال

ي منار التاري والجغرافيا  ية بالتعليم األ  مسل العلو الشر
يةمسل العلو الرياضية    مسل العلو التجري

ادية والتدبير ت  مسل العلو اإل

اكالوريا  2007 ي منار التاري والجغرافيا  السنة األولى من سل ال داب والعلو اإلنسانية  مسل اللغة العربية بالتعليم ا  مسل ا

يلي      2005 و المشتركة للتعليم الثانوي الت ي و  الج التعليم األ
يا  العلو  منار التاري والجغرافيا  و التكنولو

العلو  2017 و  ي  األ التعليم  اإلنسانية     والعلو  داب  ا   
يا   منار التربية اإلسالمية  و التكنولو

Islamic 
Education 

اإلنسانية      2017 والعلو  داب  ا العلو    و  ي  األ التعليم 
يا   في رحاب التربية اإلسالمية و التكنولو

2017 

اكالوريا   السنة األولى من سل ال

 منار التربية اإلسالمية 

داب والعلو اإلنسانية   مسل  ا
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية مسل العلو   يات الك يات الميكانيكية  العلو و التكنولو  والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت

2017 

اكالوريا   السنة األولى من سل ال

 في رحاب التربية اإلسالمية

داب والعلو اإلنسانية   مسل  ا
يةمسل العلو الرياضية    مسل العلو التجري

ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت

2017 

اكالوريا   السنة الثانية من سل ال

 منار التربية اإلسالمية 

داب والعلو   اإلنسانية مسل  ا
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت

2017 

اكالوريا   السنة الثانية من سل ال

 في رحاب التربية اإلسالمية

داب والعلو اإلنسانية   مسل  ا
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو
ادية  ت  والتدبيرمسل العلو اإل

ية  ي  مسل الفنو الت
داب والعلو اإلنسانية  2007 اكالوريا    مسل  ا  منار الفلسفة السنة الثانية من سل ال

Philosophy 2007 

اكالوريا   السنة الثانية من سل ال

ا الفلسفة   م

ي   مسل  التعليم األ
يةمسل العلو الرياضية  مسل   العلو التجري

يات   مسل التكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت
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2007 

اكالوريا     السنة الثانية من سل ال

 في رحاب الفلسفة

ية واللغة العربية  مسل العلو الشر
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت

2007 

اكالوريا     السنة الثانية من سل ال

 منار الفلسفة

ية واللغة العربية  مسل العلو الشر
يةمسل العلو   الرياضية  مسل العلو التجري

ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت
داب والعلو اإلنسانية  2007 اكالوريا    مسل ا  رحاب الفلسفةفي  السنة الثانية من سل ال

2007 

اكالوريا    السنة األولى من سل ال

ا الفلسفة   م

ي   مسل  التعليم األ
ية  مسل العلو الرياضية  مسل العلو التجري

يات   مسل التكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت
داب والعلو اإلنسانية السنة الثانية من سل  2007 اكالوريا    مسل ا ا الفلسفة  ال  م

2007 

اكالوريا    السنة األولى من سل ال

 منار الفلسفة

ي  ية واللغة العربية بالتعليم األ  مسل العلو الشر
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية مسل العلو   يات الك يات الميكانيكية  العلو و التكنولو  والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت
يلي  2005 و المشتركة للتعليم الثانوي الت  في رحاب الفلسفة الج
يلي  2005 و المشتركة للتعليم الثانوي الت  منار الفلسفة الج

2006 

اكالوريا    السنة األولى من سل ال

 في رحاب الفلسفة

ي  ية واللغة العربية بالتعليم األ  مسل العلو الشر
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية مسل العلو   يات الك يات الميكانيكية  العلو و التكنولو  والتكنولو
ادية والتدبير ت  مسل العلو اإل

ية  ي  مسل الفنو الت

و   2005 العلو  يلي    الت الثانوي  التعليم  لسل  المشتركة  و  الج
يا  الرائد في اللغة العربية  التكنولو

Arabic 

و  الج   2005 العلو  يلي    الت الثانوي  التعليم  لسل  المشتركة 
يا  مرشدي في اللغة العربية التكنولو

و   2005 العلو  يلي    الت الثانوي  التعليم  لسل  المشتركة  و  الج
يا  منار اللغة العربية التكنولو

داب والعلو  2005 ي و ا اإلنسانية  سل التعليم الثانوي   التعليم األ
يلي   المنير في اللغة العربية  الت

2007 
اكالوريا     السنة الثانية من سل ال

ية منار اللغة العربية  مسل العلو الرياضية  مسل العلو التجري
ية  ي اد والتدبير  الفنو الت ت ية  ا ال نا يات ال  العلو التكنولو

داب والعلو اإلنسانية  2007 اكالوريا    مسل ا  في رحاب اللغة العربية السنة الثانية من سل ال
داب والعلو اإلنسانية  2007 اكالوريا    مسل ا  واحة اللغة العربية  السنة الثانية من سل ال
داب  2007 اكالوريا    مسل ا  الممتا في اللغة العربية  والعلو اإلنسانية السنة الثانية من سل ال

اكالوريا   2006 ية منار اللغة العربية السنة األولى من سل ال  مسل العلو الرياضية  مسل العلو التجري
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ا  ربائية   الك يات  والتكنولو العلو  الميكانيكية   يات  التكنولو العلو 
اد والتدبير  الفنو  ت يةال ي  الت

2006 

اكالوريا    السنة األولى من سل ال

ية الكام في اللغة العربية  مسل العلو الرياضية  مسل العلو التجري
ا  ربائية   الك يات  والتكنولو العلو  الميكانيكية   يات  التكنولو العلو 

ية ي اد والتدبير  الفنو الت ت  ال
ياتالسنة  2006 اكالوريا    مسل العلو والتكنولو  الرائد في اللغة العربية  األولى من سل ال
داب والعلو اإلنسانية  2006 اكالوريا    مسل ا  النجا في اللغة العربية  السنة األولى من سل ال
داب والعلو  2006 اكالوريا    مسل ا  الممتا في اللغة العربية  اإلنسانية السنة األولى من سل ال

2006 

اكالوريا   السنة األولى من سل ال

 واحة اللغة العربية 
ية  مسل العلو الرياضية  مسل العلو التجري

ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو
ادية  ت  والتدبيرمسل العلو اإل

ية  ي  مسل الفنو الت
يات 2007 اكالوريا    مسل العلو والتكنولو  الرائد في اللغة العربية  السنة األولى من سل ال
داب والعلو اإلنسانية  2005 ي و ا  النجا في اللغة العربية  الج المشتر للتعليم األ

و المشتركة لسل   2005 ي  الج يلي    التعليم األ التعليم الثانوي الت
داب والعلو اإلنسانية  في رحاب اللغة العربية و  ا

يا   الج المشتر  العلمي  2005 ال لو  في  المفيد 
 واألر

Earth Sciences 

للتعليم  2005 االمشتر  والج   اإلنسانية  والعلو  داب  ل المشتر  الج  
ي يا واألر  األ لو ال  من 

يا   الج المشتر  العلمي  2005 ال لو  في   الواضح 
 واألر

ية  2006 اكالوريا    مسل العلو التجري يا   السنة األولى من سل ال ال لو  في  الجديد 
 واألر

اكالوريا    مسل العلو  2006 ية السنة األولى من سل ال يا   التجري ال لو  رحاب   في 
 واألر

ية واللغة العربية  2006 اكالوريا    مسل العلو الشر السنة األولى من سل ال
داب والعلو اإلنسانية  ي  مسل ا  بالتعليم األ

يا   ال لو  رحاب   في 
 واألر

2007 
ة العلو   اكالوريا    شع لو  السنة الثانية من سل ال ية  مسل   التجري

يا واألر  يا  ال ال لو  في   الجديد 
ة العلو الرياضية مسل العلو الرياضية  واألر  شع

ية  2006 كالوريا مسل العلو التجري يا   السنة األولى من سل ال ال لو  في   الواضح 
 واألر

كالوريا مسل  2006 يا واألر  العلو االرياضيةالسنة األولى من سل ال لو ال  من 
كالوريا مسل العلو االرياضية 2006 يا و األر السنة األولى من سل ال  لو ال

لو   2007 ية  مسل   ة العلو التجري اكالوريا    شع السنة الثانية من سل ال
يائية يا واألر ومسل العلو الفي  ال

لو   رحاب   يا  في  ال
 واألر

لو   2007 ية  مسل   ة العلو التجري اكالوريا    شع السنة الثانية من سل ال
ة العلو الرياضية مسل العلو الرياضية  يا واألر شع  ال

يا   ال لو  رحاب   في 
 واألر

ة العلو  2008 اكالوريا    شع ية  مسل  العلو   السنة الثانية من سل ال التجري
ية  را يائية ومسل العلو اال  الفي

يا   ال لو  في  الجديد 
 واألر

2006 1ère annee du cycle du baccalauréat Gateway to English 

English 

2005 Tronc Commun Al Massar Window 
on the word 

2006 First year Baccalaureate Ticket to English 
2003 First level of English English Horizons 
2007 2ème annee du cycle du Baccalauréat Insights into English 
2007 2ème annee du cycle du Baccalauréat Gateway to English 
2007 Second Year Baccalaureate Ticket to English 
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2005 Level Two Common Core Classes Visa to the word 
يا  2005 ياء والكيمياء  العلو و التكنولو  واحة الفي

Physics and 
Chemistry 

يا  2005 ياء   العلو و التكنولو الفي في   مرشدي 
 والكيمياء

2006 
و   ية  التجري العلو   مسل  اكالوريا ال سل  من  األولى  العلو  السنة 

 المسار  الكيمياء االرياضية 
ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو

2006 
العلو   و  ية  التجري العلو   مسل  اكالوريا ال سل  من  األولى  السنة 

 المفيد في الكيمياء  االرياضية 
يات   ربائية مسل العلو والتكنولو يات الك  الميكانيكية  العلو و التكنولو

2006 
العلو   و  ية  التجري العلو   مسل  اكالوريا ال سل  من  األولى  السنة 

 الواضح في الكيمياء االرياضية 
ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو

2007 

اكالورياالسنة الثانية من سل   ال

 الواضح في الكيمياء
ب  و  ة العلو الرياضية مسل العلو الرياضية    شع

العلو  مسل  واألر   يا  ال لو  مسل  ية   التجري العلو   ة  شع
يائية  ية مسل العلو الفي را  ال

ية  نا يات ال ة العلو  و التكنولو  شع

2006 
من   األولى  العلو  السنة  و  ية  التجري العلو   مسل  اكالوريا ال سل 

 من الكيمياء االرياضية 
ربائية  يات الك يات الميكانيكية  العلو و التكنولو  مسل العلو والتكنولو

العلو   2007 ة  ية شع التجري العلو   ة  اكالوريا  شع ال الثانية من سل  السنة 
ة العلو  و  شع ة  يات الرياضي  من الكيمياء التكنولو

2007 

اكالوريا  السنة الثانية من سل ال

 المفيد في الكيمياء 

العلو  مسل  واألر   يا  ال لو  مسل  ية   التجري العلو   ة  شع
يائية  ية مسل العلو الفي را  ال

يات   مسل العلو  ة العلو  و التكنولو يات الميكانيكية  شع والتكنولو
ربائية يات الك  العلو و التكنولو

العلو  ومسل  الرياضية    العلو  مسل  الرياضية  العلو  ة  شع
ب   الرياضية 

2007 

يا  لو ال ية  مسل  ة العلو  التجري شع اكالوريا السنة الثانية من سل ال
ية واألر  مسل العلو  را ياء  ال يات الميكانيكية   فضاء الفي يات   مسل العلو والتكنولو ة العلو  و التكنولو شع

ربائية يات الك  العلو و التكنولو

2006 
العلو   و  ية  التجري العلو   مسل  اكالوريا ال سل  من  الثانية  السنة 

ياء  االرياضية   فضاء الفي
ربائية مسل العلو   يات الك يات الميكانيكية  العلو و التكنولو  والتكنولو

2005 Tronc commun 
Le chemin de la 
réussite en 
Informatique 

Computer 
Science 

2005 Tronc commun Espace de 
l'Informatique 

2005 Tronc commun L'informatique au 
Lycée 

2006 1ère année Bac / sciences economiques et de gestion L'Informatique de 
gestion au Lycée 

2007 2 ème année Bac / sciences economiques et de gestion 
comptable 

L'Informatique de 
gestion au Lycée 

2007 2 ème année Bac / sciences economiques et de gestion 
comptable 

le précis en 
Informatique de 
gestion 
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2006 Tronc Commun technologique Sciences de 
l'Ingénieur 

Engineering 
Sciences 

2005 Tronc commun Español para 
dialogar 

Spanish 
2007 1ère année Bac AFIANZA TU 

ESPAÑOL 

2007  2ème année du Bac Español para 
profundizar 

2007  2ème année du Bac Caminos de la eñe 
2007  2ème année du Bac CONVIVENCIA 
2009 Aktuell Themen 2 German 

2007 Tronc commun 
Benvenuti ! Corso 
comunicativo 
d'Italiano 

Italian 

2006 1ère année dy cycle du Bac / Science Economique et de 
gestion 

Manuel pratique du 
droit civil et 
Commercial 

Economics and 
Management 

2008 1ère année dy cycle du Bac / Science Economique et de 
gestion 

le plaisir d'apprendre 
la comptabilité et les 
mathématiques 
financières 

2007 2ème année du Bac / Sciences de gestion comptable 

le guide de la 
comptabilité et les 
mathématiques 
financières 

2007 2ème année du Bac / Sciences Economiques le guide de la 
comptabilité 

2007 2ème année du Bac / Sciences Economiques J'assimile la 
comptabilité 

2008 2ème année du Bac / Sciences Economiques 
le plaisir d'apprendre 
l'économie générale 
et statistique 

2007 2ème année du Bac / Sciences Economiques 

Economie et 
organisation 
administrative des 
entreprises 

2008 2ème année du Bac / Sciences Economiques / Sciences 
de gestion comptable 

Manuel Pratique de 
Droit Fiscal et Social 
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Phase 3: National Committee ToRs 
 
Introduction : 

Since its creation, the Mohammed VI Foundation for Environmental Protection, chaired by HRH Lalla 
Hasnaa, has been responsible for raising awareness and education for sustainable development. A 
mission where it places the citizen at the heart of its strategy. 

 
As stipulated in the constitution of the Kingdom of Morocco, the Foundation always seeks to develop 
awareness of environmental issues, the right to a healthy environment and to sustainable development, 
this through the evolution of its fields of 'action and programs so as to respond to growing challenges 
while remaining in harmony with technological development. 

 
The Foundation had naturally subscribed from the start to the United Nations decade for education for 
sustainable development (2005-2014), and renewed this registration by adopting the 2015-2024 roadmap 
for ESD of the UNESCO, currently deployed in the Global Program of Action (GAP) and commits to be 
part of the new "global framework for education for sustainable development (ESD for 2030)" which will 
be launched in Berlin in June 2020, on the sidelines of the World Conference on Education for Sustainable 
Development. 

 
On the sidelines of the celebration of its 20 years, the Mohammed VI Foundation for the protection of 
the environment has for project, the extension of its environmental education programs towards a new 
project entitled "The World Schools". 

 
Background: 
The world came together in 2015 to adopt the 2030 Agenda for Sustainable Development, and the goals 
set out within them - the Sustainable Development Goals (SDGs). The SDGs are a plan of action for a 
better world, agreed to by all governments, to be achieved by 2030. 
Our global challenges of extreme poverty, wealth inequality, conflict and climate change will escalate 
quickly and dangerously if we do not urgently change course. The Sustainable Development Goals 
(SDGs) give us a globally agreed-upon plan to fight these challenges and foster a better world for future 
generations. 

 
Presentation of the project : 

Global Schools is a program whose objective is simple, and which is the mobilization of global expertise 
so that the implementation of the objectives of sustainable development is a success, and therefore, to 
achieve the objectives and challenges identified here 2030. 

 
Mission:  
The program provides schools and educators with the tools and resources they need to educate their 
students about the goals of sustainable development. Working closely with educators, the program aims 
to transform learning spaces globally, and to make schools the heart of education and leadership on the 
SDGs, which will automatically empower students to prioritize sustainable development in terms of their 
lifestyle, behavior, education and academic curriculum. 

Pilot Phase: 

The Sustainable Development Solutions Network (SDSN) through the ’’Global  Schools’’ program is 
launching a pilot project in three countries - Morocco, Turkey and Ghana. 
In each country, the program will collaborate with a key player in education for sustainable development 
at country level. In the case of Morocco, the launching project is carried out by the Mohammed VI 
Foundation for the Protection of the Environment, in its Hassan II International Center for Training in 
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the Environment, in collaboration with the Ministry of National Education, the vocational training, 
higher education and scientific research. 
 
Target 4.7 : 

To achieve the Sustainable Development Goals, it is critical that every individual acquires the sustainable 
development knowledge, global citizenship values, and 21st century skills necessary to tackle the greatest 
challenges of our time, and shape a sustainable future. Education is a crucial enabler for this 
transformation.  
In fact, target 4.7 of the 2030 Agenda states; 
“By 2030, ensure that all learners acquire the knowledge and skills needed to promote 
sustainable development, including, among others, through education for sustainable 
development and sustainable lifestyles, human rights, gender equality, promotion of a 
culture of peace and non-violence, global citizenship and appreciation of cultural diversity 
and of culture's contribution to sustainable development.” 

 
Working Group (Country team) : 

The Mohammed VI Foundation for Environmental Protection - hereby referred to as the ‘country team 
host institution’ - is convening a national committee to mobilize the leading voices in the field of 
education and sustainable development to support the implementation of Education 2030 and SDG 4.7 
in K-12 education across the national education system.  

 
Mission:  

Support the national implementation of Education 2030 and SDG 4.7 in K-12 education:  
The program provides the necessary tools and resources for schools and teachers to educate their students 
on the Sustainable Development Goals (SGDs). In working with educators, the program aims to 
transform learning environments globally and make schools the hubs of education and leadership on the 
SDGs, ultimately empowering students to prioritize sustainable development in their lifestyles, behaviors, 
and education and professional careers. 
However, the biggest issue that the program currently faces globally is that children should get an 
education on sustainable development global citizenship and the 21th century skills, which are just 
concepts that are not localized and don’t exist in many curriculums all around the world. Which means 
that children are not in thought about these concepts and skills. 
As a result, it became very difficult to have these competencies, values and skills when they are not present 
in the classroom. 

 
Strategy:  

The Moroccan committee will: 
Provide feedback on the Education 2030 and SDG 4.7 research outcomes and applications.  
Provide strategic advice to the country team in their mission to research, implement, and scale Education 
2030 and SDG target 4.7 in K-12 education, including pedagogy, strategy, operations, and partnerships.  
Participate in relevant policy discussions and campaigns to advocate for the implementation of 
Education 2030 and SDG target 4.7 at the national level with a focus on K-12 education. 

 
Composition:  

The Moroccan National Committee is an advisory body composed by up to twenty members. The 
members will be drawn from practice, academia, civil society, and government, including eminent 
advocates, experts, and policy-makers, with an extensive background in the field of education and/or 
sustainable development.  
The composition of the National Committee will ensure diversity of representation and will provide 
balance in terms of geography, gender, age, sector, language, and thematic expertise.  

 
Core Responsibilities:  
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All members of the National Committee will act in a personal, honorary, and unpaid capacity. All members 
of the committee are expected to support the mission of the Moroccan National Committee, as outlined 
in ‘’Strategy’’. However, core operational responsibilities include: 
Attending and contributing to National Committee meetings held virtually 2-3 times over the next 12 
months.   
Attending and contributing to virtual bilateral meetings with the country team, held 2-3 times over the 
next 12 months.  

 
Commitment and duration: 

All members of the task force are expected to commit at least twenty (20) hours a year. Members are 
expected to serve for at least 12 months.  

 
Optional Responsibilities: 

All members of the task force are welcome to participate in additional activities, in line with the mission 
and strategy of the 4.7 Task Force, including: 
Promoting specific campaigns for the implementation of Education 2030 and SDG 4.7 in K-12 education.  
Promoting specific products and initiatives created by the country team in support of Education 2030 
and SDG 4.7 in K-12 education.  
Supporting the country team in building strategic partnerships to strengthen efforts for the 
implementation of Education 2030 and SDG 4.7 in K-12 education.  
Drafting, endorsing or promoting research or policy content focused on Education 2030 and SDG 4.7 in 
K-12 education.  

Nomination & Appointment: 

Candidates can be self-nominated or nominated by others. Final selection and appointment is at the 
discretion of the country team.  
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Phase 6: Faculty post-test 
 
 االختبار-  البعدي الخاص باألساتذة

 
 الجزء أ: المعطيات الديمغرافية والمعلومات األساسية

 
 = مألوف للغاية( 5= ال تعرف |  1يرجى تقييم مستوى إلمامك بالموضوعات التالية ) - 1

 
 التنمية المستدامة )أهداف التنمية المستدامة( التربية على  -أ

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 

 التعلم االجتماعي العاطفي والسلوكي  -ب
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
 متعددة التخصصات )البيئة ، االقتصاد والمجتمع ، أخرى(تدريس مواد  -ت

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 

 أنشطة الحياة المدرسية  -ث
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
 :تستخدم طرق التدريس التاليةكم مرة  - 2
 

 تشجيع المناقشة في القسم -أ
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
 حث التالميذ على إبداء آرائهم الشخصية حول موضوع معين -ب

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 
 

 القيام بعمل جماعي داخل القسم  -ت
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
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 إشراك التالميذ في بناء المفاهيم )البناء المشترك(  -ث

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 

 مساعدة التالميذ في الوقت المناسب بتعليقات بناءة  -
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
 تشجيع التالميذ على طر األسئلة  -

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 

 إبداء الرأ حول األخبار الحالية  -
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
 تشجيع التالميذ على طر األسئلة  -د

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 

ة كأداة لتحسين التعلم  -ذ  استخدام التكنولوجيا الحدي
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
 استخدم البيئة المادية للمدرسة كأداة ومصدر للتعلم  -ر

 
 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)

     
 
 
 

 مشاركة الجماعة والمجتمع  كأداة ومصدر للتعلم  -ز
 

 (  5مألوف للغاية ) (4مألوف ) (3مألوف إلى حد ما ) ( 2غير مألوف ) ( 1ال تعرف)
     

 
ناء الدرس  ات على مشاركة التالميذ أ  الجزء ب: مالح

 
ا الدر  -1 د   د تر ت د ب الذي  ر  الت
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 ادة •
ب  • ر  ا الدر الت

 
د -2 ذ ال دد الت س    س الذي  بتدر  ا   ال

ذ   ل      ت
ذا  ل      ت
ذا  ل      ت
ذا  ر     ت
 

ا  -3 س الت  بتدر د  ست ر ال  ا  ال الع
 س    
ا  ل      ا
ا  ل      ا
ا ل      ا
ا      ا
 

ب -4 ر ا خ الدر الت ا ذ الذ ت ت ب ل ر د العدد الت د  ر ت
ذ       ت
ذا                      ل      ت
ذا  ل      ت
ذا  ل      ت
ذا  ر     ت
    
 

ات في هذا الدرس التجريبي مختلفا عن عدد التالميذ المشاركين  -5 ات المتفاعلين التلميذات المنخرطين هل كان عدد التالميذ
 خالل درس عاد يرجى المقارنة )يمكن االعتماد على درس للبرنام الرسمي المعتمد( 

عتاد  ر  الر ال  ع  
عتاد   ع    الر ال
ر   ت  ال  الر ل 
 

 كم عدد التالميذ الذين تعتقد أنهم استجابوا بشكل إيجابي لهذ الدرس التجريبي  -6
ذ       ت
ذ    ل      ت
ذا  ل      ت
ذا  ل      ت
ذا  ر     ت
 
 

ناء الدرس  -7 رائهم تقريبا أ  كم عدد التالميذ الذين شاركوا ب
ذ       ت

ذا            ل       ت
ذا  ل       ت

ذا  ل      ت
ذا  ر     ت
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المشاركين  المشاركات خالل الدروس االعتيادية يرجى المقارنة )يمكن استخدام درس للبرنام  هل كان هذا العدد مخالفا لعدد   -8
 الرسمي كمرجع المنها الدراسي للتعليم االبتدائي( 

عتاد  ر  الر ال  ع  
عتاد   ع    الر ال
ر   ت  ال  الر ل 
 

9-  :  يرجى تحديد الخيار الصحي
 

بد الت -  ا    ا التع ا   التع  ب خ ت خ الدر  ار  ذ 
ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب
 

ر تفاعال خالل هذا الدرس مقارنة بالدرس االعتياد )يمكن استخدام درس المنها الدراسي  -ب التلميذات أك هل كان التالميذ
 للتعليم االبتدائي كمرجع( 

ا  ا    ال 
ا    ال 

د   ا
 ا  

دة  ا ب
 

التلميذات بشكل إيجابي مع الموضوعات التي تم تناولها خالل الدرس  -  هل تفاعل التالميذ
 

ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب
 

التلميذات بشكل إيجابي مع الموضوعات التي تم تناولها خالل هذا الدرس مقارنة بالموضوعات األخرى  هل تفاعل   -ت التالميذ
 المقدمة في المنها الدراسي الوطني )يمكن استخدام درس المنها الدراسي للتعليم االبتدائي كمرجع( 

ا  ا   -  ال 
ا    ال 
د    ا
 ا  
دة   ا ب

 
 

 هل كان لدى التالميذ معرفة مسبقة بالمواضيع المعروضة في هذا الدرس  -
ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب
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التلميذات بشكل أفضل للمفاهيم واألسئلة المعروضة في هذا الدرس التجريبي  -د  هل تم استيعاب التالميذ

ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب

 
التلميذات بشكل أفضل عالقة وصلة هذا الدرس بمجتمعهم  -ذ  هل استوعب التالميذ

ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب

 
التلميذات أهمية هذا الدرس في  -ر  حياتهم اليومية هل استوعب التالميذ

 
ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب

 
و تلميذاتي التخاذ إجراءات إيجابية للتغيير االجتماعي  -ز  أعتقد أن خطة الدرس ستلهم تالميذ

 
ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب

 
 بالدرس و بالتعلم استمتع التالميذ  - س 

ا  ا    ال 
ا    ال 
د    ا
 ا  
دة   ا ب

 
 

ير على النتائ   -10 األكاديمية    الدراسيةبرأيك، هل المعرفة والسلوك و أو المهارات المكتسبة خالل هذا الدرس سيكون لها تأ
 للتالميذ الحقا يرجى التوضي

بر   ر   ع  ت
ر    ع  ت
ر   ت  ال  ل 
 

ت في تالميذك خالل هذا الدرس   -11  ما هو السلوك الذ الح
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 اب  
ب    س
 

تلميذاتك  -12  هل كان الدرس التجريبي مصدر تحفيز للمشاركة في عمل أو مشروع اجتماعي إيجابي أو تغيير في سلوك تالميذك
 ع 
 ال 
 

ات أخرى حول مشاركة التالميذ وسلوكهم وتعلمهم  -13 شارة إلى أ مالح  يرجى ا
 

 
: التفكير في مستويات الرضا   الجزء 

 
 بتحسن في عملية التعليم والتعلم من خالل اعتماد الجذاذة الجديدة كدعامة  هل شعرت 1

 نعم ، بشكل إيجابي 
 نعم ، سلبا 
 ال ، لم يتغير 
 
ناء العمل بالجذاذة الجديدة، هل شعرت بتحسن في معرفتك بالتنمية المستدامة 2   أ

 نعم ، تحسن كبير 
 نعم ، بشكل متوسط 
 ال ، لم يتغير 
 
 الدروس مناسبة لسن التالميذ   هل3
 

 نعم ..……………………………………………

 ال ..……………………………………………

 
  هل استمتعت بتدريس الدرس4
 

 نعم ..……………………………………………

 ال ..……………………………………………

 
 

 الجزء د: تعليقات على المحتوى والمنه 
 
 دم أهداف التنمية المستدامة ضمن دروس أخرى  هل ستكون مستعدا العتماد منهجية التدريس هذ من خالل 5

 نعم ..……………………………………………

 ال ..……………………………………………

 
تلميذاتك يتلقون تعليما كافيا في مجال التنمية المستدامة والمواطنة العالمية 6  . هل تعتقد أن تالميذك
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 نعم ..……………………………………………

 ال ..……………………………………………

 
 تعتقد أن التنمية المستدامة يجب أن تكون جزءا من المناه الدراسية الوطنية  هل 7

 نعم ..……………………………………………

 ال ..……………………………………………

 
  هل تعتقد أن هذ الدروس يجب أن تكون جزءا من المناه الدراسية الوطنية 8

 نعم ..……………………………………………

 ال ..……………………………………………

 
ير إيجابي أو سلبي على تعلم التالميذ 9 الدروس سيكون لها تأ   هل تعتقد أن تكرار هذ التجربة 

 نعم ..……………………………………………

 ال ..……………………………………………

 
التعلم من أجل التنمية 10  المستدامة والمواطنة العالمية  هل تعتقد أن مدرستك يجب أن تشارك بنشاط أكبر في التعليم

 نعم ..……………………………………………

 ال ..……………………………………………

 
  ما هي التحديات التي تتوقعها إذا تم تنفيذ الدورات أو المفاهيم المقدمة على المستوى الوطني 11
ات بناءة حول الدرس التجريبي أو عملية 12  التقييم  يرجى تقديم تعلي نهائي أو مالح
األخريات 13 خرين األستاذات ا ساتذة   هل توصي بهذا الدرس التجريبي ل

 

 نعم ..……………………………………………

 ال ..……………………………………………
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Pre-test for primary schools 
 
ذ التع االبتدا  ب الخاص بت  االختبار-  ال
 
 

 عامة الجزأ األول: معلومات 

 الس   1

 ال   2

سس  3  ال

ست الدراس   4  ال

ادة  5  ال

درس  6  ال ال

 
اني: األهداف التعلمية   الجزأ ال

 
ستدا 1 دا الت ال ب   ع     س

 
)ة(  ال أعلم  )ة( لست متف  متف

   
 

ستدا  )ي( تعر 2 دا الت ال  دد 

 نعم ال

  
 

ا  3 ارا التال ذا  اس  ب االخت ي العدد ال دد ا   ابت بال
 

▪ 5 
▪ 10 
▪ 15 

▪ 17 
▪ 21 
▪ 30 

 
 

ستعد 4 ستدا  )ة(   دا الت ال د   عر ال  ل
 

 نعم ال أعلم 
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د 5 ع  ستدا ت دا الت ال عر   الب )ة( ت  

)ة(  ال أعلم  )ة( لست متف  متف

   
 

 

ا 6 تب ستدا  دا الت ال عر  رة  ر در  ع  ا  ت ا ب ا ب ت  ا

)ة(  ال أعلم  )ة( لست متف  متف
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Post-test for primary schools 
 

ذ التع االبتدا   االختبار-  البعدي الخاص بت
 
 

 الجزأ األول: معلومات عامة 

 الس   7

 ال   8

سس  9  ال

ست الدراس   10  ال

ادة  11  ال

درس  12  ال ال

اني: األهداف التعلمية   الجزأ ال
 

دا  1 ا  ستدا الت تعر دا الت ال ا      
 

 
 

د     ا األساس  ال ال ار  االبت ا  د   ال ر ال ا  ال    ال
د    اةال سا د ال د    د     ال ا التا  الال   ال
د    ستدا  ال عا   ت د  د    ا ال الر دة    ال ال
د    الال س تا ال ا د      االست  دال   التع ال

د      اخ  ال را ال د الت ل  س ر ال اخ التداب د     الع ال س ال اة ب ال سا   ال
د    اال اة ت ال د     ال ا ال ال ال ا ال    ال
د    اة  البر ال د    ال لال ع سعار  ب ا      

د   سسا ال  ال ال د     الس العد  ادال ت    الع ال  اال
د    دا  ال ا لت األ را د ال   
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ستدا  2 دا الت ال د   د د  عر  د    ت  خ الدر ال

 نعم ال ال أعلم 

   
 
 
 

ستدا  3 دا الت ال دة   د د تعار  د ذا الدر ال د ل    
 نعم ال ال أعلم 

   
 

س 4 ذا الدر بس  د   ا ال ع ا ال   
أعلم ال   نعم ال 

   
 

ا  5 د   ل خ الدر ال ا ستدا الذي ت ت  د الت ال
د  اال الر دة    ال ال

د   دال    التع ال
د             ا ال ال ال ا ال    ال
د             اة  البر ال   ال

 
سرت   6 ا  د دا أل ذ األ ر  ي    تست

 نعم ال ال أعلم 

   
 

ا   7 ت د  د ذا الدر ال د  ر ت بت    
 نعم ال ال أعلم 

   
 

اد الدراس األخر 8 رب ل ذ الت رار  ع  تر  ت ابت ب ا   ذا 
أعلم ال   نعم ال 

   
 

ا الدراس األخر   9 ست رب   ال ذ الت ي تع  د  د  تر ذا الدر ال ا    ا
 نعم ال ال أعلم 
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ا   10 ال ات س ا  ا ع  ستدا ست دا الت ال عر  ي     تدر 
 نعم ال ال أعلم 

   
 
 




